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ABSTRACT
An Analysis of the Relationship Between Parenting and
Teaching Attitudes of Paraprofessional Teacher-Aides
in Selected Head Start Programs
(May, 1981)
Ruth Bass Green, B.A., California State College at Los Angeles
M.Ed., University of Massachusetts
Ed.D., University of Massachusetts
Directed by: Professor Alfred L. Karl son
During the sixties, several steps were taken to hire non-degree
persons to work as paraprofessional -aides in educational, social and
health agencies. Project Head Start, originally conceived and launched
as a compensatory program for preschool children, became a major agency
for the hiring of paraprofessional staff. The Head Start Program was to
provide, in addition to early educational opportunities for the young-
sters, "on-the-job" training for the paraprofessional working in the
preschool program as teacher-aide.
The purposes of this study were to examine the effectiveness of
these inservice training programs in relation to the aides' classroom
practices, and to determine the aides' attitudes regarding Head Start
classroom practices which conflict with their parenting beliefs. Thus,
the study sought to: (1) describe the parenting and teaching styles of
Head Start aides in terms of "authoritarian/nonauthoritarian" parenting
styles, and "traditional /progressive" teaching styles; (2) to determine
the relationship between aides' parenting and teaching styles, goals of
the Head Start Program; and (3) to identify sociological and/or pro-
grammatic phenomena which seem implicated in the behaviors of Head
Start aides.
The study was conducted with 16 paraprofessional staff repre-
sentative of three Head Start Programs in Western Massachusetts. Para-
professional aides' parenting styles were assessed using three scales
on "A Survey of Opinions Regarding the Bringing Up of Children" ques-
tionnaire. These scales measured attitudes on general child rearing
practices, discipline, and freedom of the child. Teaching style
preferences were determined by attitudes toward "traditional/
progressive" educational practices (an additional scale on the above
questionnaire) and a researcher designed interview report, "Para-
professional and Teacher-Aide Self Report Schedule."
The analyses of the participants' attitude toward teaching
styles revealed only 44% of the study population expressed favor toward
"progressive" educational approaches such as those espouse by Head
Start. It was also determined that there appears to be a relationship
between parenting and teaching styles with regard to authoritarian vs.
nonauthoritarian parenting attitudes, the study found 31% of the aides
favored authoritarian parenting practices.
All (100%) authoritarian aides were traditional in their views
toward education, and most (71%) nonauthoritarian aides were progres-
sive. The results of this study showed that following an average of
one to five years of training only 32% of the study group have parent-
ing and teaching attitudes which parallel Head Start's philosophy
on
child rearing and teaching. Over half of the respondents were judged
as having attitudes toward parenting and teaching which are incon-
gruent with the goals of the program.
Ethnic affiliation, programmatic involvement, and family size
were identified as significant demographic variables in the parent-
aides' attitudes on parenting and teaching practices. Seventy-five
percent of parent-aides classified as "authoritarian-traditional" were
of Afro-American descent; sixty percent of parent-aides at Program B
were classified as "authoritarian-traditional"; and ninety-five percent
of "nonauthoritarian-progressive" parents have families of four or more
children.
Finally, these data were also gathered for the purpose of pro-
viding information which will be helpful to Head Start personnel who
develop inservice training for paraprofessional staff. It is interest-
ing to note that despite the number of years of experience as teacher-
aide, as well as the number of years of inservice training, there were
still a large portion of aides who expressed views which are not always
in accord with the basic goals of the program. What these findings
suggest is that inservice training programs will have to be modified
in order to better meet the needs of these paraprofessional staff.
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CHAPTER I
THE EFFECTS OF INSERVICE TRAINING ON PARAPROFESSIONAL
TEACHER-AIDES IN THREE SELECT HEAD START PROGRAMS
Introduction
The purpose of this study is to examine the child rearing atti-
tudes and preferred teaching styles of parent-paraprofessional aides
operating in Head Start classrooms. Because parental involvement has
been identified as a critical factor in determining the success of Head
Start programs, it is vital to evaluate the effectiveness and impact of
inservice training programs in producing teaching and parenting atti-
tudes commensurate with those of the Head Start philosophy.
Head Start is a broadly conceived community-based program which
came into existence as a result of the "war on poverty" movement. This
"movement," which was active during the mid-sixties and initiated by
Congress, envisioned Head Start as a means to help eradicate poverty in
the United States. This federally-funded project served to meet the
needs of the community on two levels; (1) it provided young children
from low-income families with a compensatory preschool education, and
(2) it provided parents and community people of these children the
opportunity to take an active part in the planning and execution of the
preschool program. The inclusion of parents in the program was per-
ceived by the designers as a way to help improve communication between
home and school. The program also sought to help parents increase their
understanding of their children and of their own parental roles in the
2educational development of the child. Thus, opportunities for volun-
teer and paid positions were offered to parents and community people to
work as paraprofessional teacher-aides in the classroom.
The paraprofessional staff were inducted as teacher-aides on
the basis of past experiences as parents and/or babysitters and their
expressed love for working with young children. Consequently, aides
were hired as non-degree staff with no formal training in child develop-
ment. As a result. Head Start became a formal training agency for the
paraprofessional staff. Through inservice programs, aides were given
instructions as to how to assist the teacher in the development and
implementation of a preschool program which adheres to the open-
classroom philosophy.
It was assumed that inservice training would adequately prepare
aides for work in the classroom. Furthermore, it was assumed that
aides would adopt the Head Start philosophy and methods for instructing
preschool children. Despite this assumption, there are studies which
report otherwise. Of the aides who tended not to practice teaching
methods which were consistent with the philosophy of Head Start, it was
found that these aides were of the opinion that a structured environ-
ment with specific activities requiring teacher-directed approaches was
the most important aspect of the preschool curriculum. For them, having
an open classroom where learning takes place through play, where chil-
dren initiate and direct their own activities, and where the teacher
acts as a facilitator, was not entirely acceptable.
3While there is no question that over the past fifteen years
Head Start has had a profound effect on the nation's cornmitment to
preschool children and the families of these children, there is still
the need for the continuous search for new and more effective ways of
serving the Head Start community— in particular, the paraprofessional
staff. Although much attention has been given to studies which report
the positive effects of the preschool program on the young child and
the value of parental participation in the educational development of
the child, one element in the area of general research on parent
participation which seems missing from the literature is studies which
have investigated the effects of a training program for parents who
have practices which are inconsistent with the goals of the program.
In order to address this void, the present study seeks to examine
aides' views on child rearing and to determine if these views have an
influence or may be related to their attitudes as to how children
should be taught.
Chapter I will focus on (1) a brief overview of the inservice
training program for paraprofessional staff in Head Start; (2) a dis-
cussion of training needs for aides 'with views variant to program
goals; (3) the introduction of the Child Development Associate (CDA)
as a means for optimal training of nonprofessional teaching staff;
(4) statement of the problem; (5) purpose of the study; (6) research
questions (conceptual framework); (7) significance of the study;
(8) definition of terms; and (9) limitations of the study.
4A Brief Overview of the Inservice Training Program
for Paraprotesslonai Teacher-Aides 1n
Project head Starf
The "war on poverty" movement of the sixties opened many doors
for the poor, but most educational institutions had been remiss in
devising preservice training programs to meet the needs of the new pro-
gram participants, the paraprofessional teacher-aides. According to a
report published by the Education U.S.A. Report Publication (1972), the
average paraprofessional received no training before employment except
for a brief orientation as to his/her duties and responsibilities. The
lack of training programs was not only true for para-aides in Head
Start, but for teachers representative of all types of preschool pro-
grams: day care centers (both public and private) and a variety of
other kinds of nursery schools (Katz and Weir, 1969).
The levels of training for preschool teachers in general was
very low; Head Start's training was likewise minimal. Preservice train-
ing was nonexistent and on-the-job training practice tended to reflect
individual program leadership. In some Head Start programs, the aide
was taught by program directors in center workshops; in other programs,
they were taught by classroom teachers in actual classrooms. In still
other programs, paraprofessional s participated in both types of learning
situations. It was during these experiences that the aide was intro-
duced to the theories of early childhood development and curriculum
development. They were also made aware of their role as resource person
to parents with children enrolled in the program.
5Inservice training covered workshops on team teaching. As a
team teacher, aides were informed of their role to help to alter the
role of the teacher in such a manner that the teacher will spend more
time on instructional activities and less time on the support activi-
ties which become the responsibility of the aide. The aide is to serve
as a language and cultural bridge between home and school and to become
that extra observer and helper to the teacher by monitoring study cen-
ters and to assist as a teaching team member (Cutler, 1964; Rioux, 1965;
Gattman and Henricks, 1973).
Inservice training is designed to provide the staff with teach-
ing practices that are reflective of the open-classroom environment,
what we refer to here as "progressive" teaching styles. Emphasis is
placed on developing a preschool curriculum which provides enriching
educational activities in the area of language development. The pro-
gram also stresses the development of learning opportunities which may
help the child to develop a positive self-image. The overall goal of
the program is to provide those activities which will enable the child
to grow socially, emotionally and intellectually.
Training needs . The on-the-job training practices for para-aides,
where the aides' philosophy of teaching and learning are in agreement
with program goals and objectives, would seem acceptable. However,
what has not been taken into consideration is the need to provide a
training program (preservice or inservice) for the aide whose teaching
practices differ from those of the program, especially if these prac-
tices counteract the major purpose of the program.
6Past evaluations and assessments of classroom aides have shown
that many aides use teaching approaches not in accord with program
goals. A study conducted by Jacobson and Drije (1969) investigated
the work relations between professionals and paraprofessional s in four
Head Start Centers. This four-year study, sponsored by the Bank Street
College Research Division, examined the attitudes of the professionals
toward nonprofessionals, role definitions as they developed through
time, and the socialization processes implemented for paraprofessional s
.
The findings of the data collected from in-depth interviews along with
supplementary information from classroom observations and staff meet-
ings at the four centers showed paraprofessional s to have a great deal
of difficulty developing an independent identity and often to be in
conflict with the professionals' and Center's philosophy of early child-
hood education. For example, in several cases the aides viewed the
early childhood program as a structured academic environment, a pre-
school program where the teacher directs and carries out activities for
the child to follow. The aides' concerns were focused mainly on what
the child could do (i.e., writing his/her name, completing art, follow-
ing directions, memorizing numbers, alphabet, etc., and participating
in directed activity).
It is clear from the literature that Head Start's major purpose
is to provide an educational program which is responsive to the develop-
mental needs of young children. It is also the case that the teachers
are encouraged to maintain an environment free of pedantic teacher/
child interaction. The attitudes and classroom practices (of the aides)
7described by Jacobson and Drije (1969) and reported on by a research
team from the Head Start Supplementary Resource and Training Program
at the University of Massachusetts (1973) largely run counter to the
educational goals. One researcher noted that para-aides she observed
employed highly didactic instructional methods rather than a method
that would allow equal collaboration and information sharing on the
part of the students. The aides had a tendency to be more authori-
tarian than democratic in their teaching practices.
The Massachusetts research team discovered during the frequent
discussion sessions the aides' dislike for the open-classroom approach
to early education. Several aides expressed concern that this approach
did not provide the structure that they felt the children needed. More-
over, the aides felt that if these children were not given more teacher-
controlled activities, the children would not gain the skills needed to
help them function adequately in a primary school (Trainer's Report
HSRTP, 1973). It is interesting to note that while the aides were
opposed to a less restrictive educational plan, they expressed agreement
with the major goal of Head Start--that being, to help prepare pre-
school children for kindergarten. Furthermore, the differences in
views were manifested in terms of how the goals were to be implemented
rather than whether or not the para-aides were in agreement with the
goal s
.
Neither the traditional teacher training methods in Higher
Education nor the original Head Start Supplementary Training deal with
the training of paraprofessional teacher-aides whose practices and views
8on teaching young children vary markedly from those embraced by the
program. What are considered the "commonly learned" practices of the
teacher-aides are not fully appreciated nor planned for in current
training programs.
Basically, the training via inservice tends to be abstract
rather than concrete. Much is dealt with from a theoretical or
philosophical base. In cases where workshops are provided on the
specifics as to how to perform in the classroom, the nature and struc-
ture of these sessions are more descriptive than experiential.
The issue concerning inservice training and the fact that
this method provides only minimal contact with classrooms was dealt
with in the review of the literature compiled by Rubow. While this
review pertained more to inservice training programs for public school
teachers, implications may be drawn for para -aides in Head Start.
Rubow reported that "although teachers would prefer more contact with
classroom settings, most of the inservice programs involve lectures
and experiences outside of the classroom setting." She reported fur-
ther that when teachers are asked to rate the value of different kinds
of inservice programs, they significantly prefer those which occur
within the classroom to those centered outside of it (Rubow, 1967).
Even though the overall training model for Head Start teacher-
aides includes training in inservice and the classroom setting, the
Head Teacher who is responsible for the latter--! .e.
,
role model,
mentor, and sometimes supervisor--often does not have the time or
necessary skills and patience needed for this particular role. More
9thsn this, if thG cldssroom prscticGS and valuGS diffsr grGatly
between aide and Head Teacher, problems of communication automatically
arise. This finding was pointed out in the Jacobson and Drije study
where it was reported that Head Teachers expressed different views
regarding education encounter problems in working with aides whose
views did not match the goals of the program.
The quality of classroom practices of teacher-aides becomes a
real issue when thinking about inservice training. "Evidence reveals
that new teachers need help in their classroom from trainers who can
answer concrete 'how to' questions in a setting where it is more
'inservice helping' than 'inservice training'" (Katz and Weir, 1969).
Moreover, some studies imply that the field experience may have a more
significant effect on the preschool teacher's training experience than
inservice. This was evidenced in a study which investigated the pro-
fessionalization of preschool teachers. Of the twenty-one teachers
interviewed in the Handler study, they reported that their field experi-
ence was the only part of their training of value and that "content"
courses in theory, history and philosophy of education were of little
or no value to their needs on the job (Katz and Weir, 1969).
The Child Development Associate (CPA) . Realizing the necessity to pro-
vide a training program which takes into consideration the needs of the
paraprofessional staff, another approach to inservice training was
developed--The Child Development Associate (CDA). The author of the
CDA, Dr. Edward F. Zigler, former director of the Office of Child
10
Development, in collaboration with early childhood specialists, created
the CDA to help paraprofessional staff and teachers within Head Start
to acquire the skills deemed necessary for effective child care.
The CDA training approach is different since it is designed to
take into account the individual differences in experience and learning
needs of the individual involved in the training. Moreover, the train-
ing is intended to reach those teacher-aides "who have several years of
experience working with young children but little or no formal train-
ing" (J. W. Klein and R. Weathersby, 1973).
The training model describes specific qualities and skills
which are categorized according to program policies, educational goals,
and classroom practices. Consequently, a person who is trained for the
CDA will meet the following objectives: (1) to meet the specific needs
of a group of children in a child-development setting by nurturing
children's physical, social -emotional and intellectual growth; (2) by
establishing and maintaining a proper child-care environment; and
(3) by promoting good relations between parents and the child-
development center (The CDA Consortium's Competency Standards,
Appendix VI). Upon completion of the CDA training, the candidate is
awarded a CDA credential ( The Child Development Associate Consortium's
Credential Award System: 1976 )
.
Although this training strategy is flexible and individualized,
and provides more contact within the classroom setting, it was found
that during the initial assessment of the CDA program a significantly
large number of enrollees did not complete the process for the following
11
reasons: candidates changed jobs; had no place to be assessed; were
only interested in information about CDA; changed mind after review-
ing requirements ( The Child Development Associate Consortium's
Credential Award System: 1976 ). It is interesting to note that while
participants for the CDA were assured a credential (upon completion of
the program), this had little impact on the numbers who became
involved.
It may be argued that the competency-based program is a clear-
cut and direct method of tec^ching aides the methods of early childhood
education. However, given the fact that participation in the program
is self-initiated, it is possible that the aide in need of the train-
ing will not enroll. Therefore, in order to insure a holistic approach
to the training of teacher-aides, efforts should be made to gather
information concerning the teacher-aide's teaching style, in addition
to the aide's views regarding early childhood development. With this
information, inservice training for the paraprofessional teaching
staff can be more responsive to the needs of aides and the goals of
Head Start.
Statement of the Problem
It seems clear that the paraprofessional teacher-aides' atti-
tudes and practices toward early education are often at variance with
the philosophy of Head Start. It is also evident that child-rearing
philosophies of the aides have not been considered important baseline
information in the planning of training programs for them. While the
12
intent of the inservice sessions and the involvement of aides in the
classroom represent Head Start's sincere efforts to insure optimal
training in early education, both methods fail to provide aides with
the skills to carry out the programmatic functions for which they were
hired. When considering the fact that para-aides became auxiliary
staff based on their previous experiences with young children (and in
most cases as parents), this criterion in and of itself places a value
on their former role that may inadvertently imply an acceptance of
whatever that role may have been. The underlying assumption seems to
be that the experience of "parenting" is good preparation for assuming
the role of teacher. However, this assumption is debatable, at least
on the grounds that parents are the first teachers of their children.
Yet, the extent to which parents recognize this ability is question-
able.
Edith H. Grotberg points to the fact that parents are not
necessarily good teachers in her article "Role of the Parent in
Fostering Early Learning" ( Education , p. 35):
Parents provide an environment in which the child is totally
immersed. Most of the early childhood experiences are
within the parent-determined milieu. The difference, how-
ever, between this environment and the [classroom] milieu is
the general unawareness of parents that they produce such an
environment or that they achieved various goals as a result
of the [controlled and conscious educational experience].
Grotberg accompanies this view with the idea that "two major variations
in the kinds of learning experienced by the child are determined by
the cultural tradition of the family and by its socio-economic
level .
"
1
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Despite cultural tradition of the SES level of the family,
researchers in the field of early education have agreed that having
parents and teachers of their young children provides long-range effects
on the child's academic achievement and performance on tests of psycho-
metric intelligence (Klaus and Gray, 1967; Levenstein, 1971; Gordon,
1969; Weikart and Lambie, 1969). Scheafer (1970) carries this point
even further when he suggests that when the intervention at home begins
early and is implemented continuously, these educational experiences
have a definite impact on the child's development. The task remains
for the educational planner to devise a mechanism which embraces the
best method for instructing young children. To achieve this end, we
must be about the task of assisting paraprofessional teacher-aides in
becoming cognizant of these educational goals and maintaining a style
of interaction with young children that reflects the objectives of the
program.
Purpose of the Study
The early education component of Head Start was instituted as a
result of several studies which reported that three to five-year-old
children from lower SES background were below average in language and
mathematics skills (B. S. Bloom, A. Davis, and H. R. Hess, 1965). It
was argued that the skill deficiencies which were found in these chil-
dren might be reversible if enrichment programs could be offered at a
preschool level. Thus, Head Start was developed to provide these chil-
dren with learning experiences in language and mathematics skills.
More than this, the program sought to develop the child's social and
emotional growth.
14
It is ironic that the data which constituted a basis for design-
ing a compensatory program for children of low-income families did not
serve as a basis for structuring a training prooram for the para-
professional teaching staff working in Head Start, especially when a
significant number of aides were either parents, siblings and community
members whose backgrounds were similar to the study group for which the
program was designed.
If the point is accepted that para-aides come from similar
backgrounds to the children in Head Start, then it might follow that
the aides too may need a training intervention which would address the
limitations of their educational experience. This is not to say that
a training program should have been designed to instruct aides in
language and mathematics concepts, however; it is to say that if
attempts had been made to design an inservice program which took into
account the varying views aides held on methods of teaching young chil-
dren, the chances for bridging the gap between parenting and classroom
practices might have been greatly improved.
A series of studies which were conducted with a population of
mothers coming from similar SES backgrounds to those of the aides in
Head Start revealed that low SES mothers, when teaching their preschool
children, tended to be more directive in their feedback, used restric-
tive language, intruded on the children's problem-solving activities,
and gave more negative than positive feedback (Hess, et al . , 1969).
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Because the mothers in the above studies had no formal teaching
or training experience, it is plausible that their teaching style may
be reflective of their parenting style, since their style of inter-
action with young children had been established as a parent/mother
rather than as a teacher. In the case of the teacher-aides who were
observed as being more teacher-directed in their interactions with
preschool children, it is possible that they too may be interacting
with children from the perspective of parent rather than teacher.
A review of the literature concerning the parental practices
of the mothers in the Hess, et al
.
,
study and the aides in Head Start
does not provide measures which describe their attitude toward the way
children are to be taught. Therefore, in order to address this void,
the purpose of this study is threefold: (1) to describe the parenting
and teaching styles of Head Start aides, and to determine the relation-
ship between these styles; (2) to determine the relationship between
parenting styles and the goals of the Head Start Program; and (3) to
identify sociological and/or programmatic phenomena which seem impli-
cated in the behaviors of Head Start aides.
Research' Questions
This study seeks to answer the following questions:
1. Is the parenting style of aides in the Head Start
Program authoritarian or nonauthoritarian with
respect to attitudes toward childrearing, disci-
pline, and attitudes toward freedom of children?
2. Is the teaching style of aides in Head Start
Programs progressive or traditional, using the
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indices of: classroom management, role of
teacher, view of child as learner, and curricu-
lum?
3. Is there a relationship between parenting styles
and teaching styles of Head Start Program aides?
a. Are authoritarian aides progressive or
traditional?
b. Are nonauthoritarian aides progressive
or traditional?
4. What percentage of aides have parentinq/teaching
styles in concert with the ideal goals~of Head
Start?
5. Is the demographic data (sociological phenomena
and programmatic involvement) implicated in
"parenting/teaching" groupings of aides in
Head Start?
a. Are the sociological phenomena (i.e.,
age, number of children, ethnic affilia-
tion, and educational training) implicated
in the "parenting/teaching" groupings of
aides in Head Start?
b. Is the programmatic involvement (i.e.,
number of years in program, amount of
inservice training, and attitudes toward
training) implicated in the "parenting/
teaching" groupings of aides in Head Start?
Conceptual Framework
As yet, there has been no review of experimental classroom
studies where descriptive instruments were used to monitor the teaching
style of the paraprofessional in the Head Start classroom. Nor has
there been a review of the aides' parenting style. In relationship to
these two variables (teaching/parenting style), for the purpose of this
study it is necessary to explore the following data regarding the
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Mother-Child Interaction" in a teaching situation in order to develop
3 framework for conceptualizing the present study.
In a rather extensive study carried out by Hess, et al
.
(1969),
involving an analysis of mother-child interactions, the low SES mothers
in the teaching situation interacted differently with their children
than the mothers of middle income. These differences were identified
in terms of verbal behavior, i.e., negative statements, imperatives,
information giving, information soliciting statements and patterns of
reinforcement (Hess, 1969; Brothy, 1970; Olmested and Jester,
1972).
Even though the above studies examined only Black Mother-Child
dyads, cross-cultural studies existing within this area of research
also revealed similar findings (Steward and Steward, 1973, 1975;
Feshbach, 1973, 1975). In the cross-cultural studies, Feshbach (1975)
included an analysis of the dimension of "stress" to the investigation
The reasoning supporting this dimension was based on the assumption
that the pressures of inadequate economic resources created an element
of "stress" within the personality of the low SES maternal figure
which at times caused her interaction with the child to be negative,
restrictive, and punitive.
In spite of the efforts of the above research to identify
"stress" as a cause of a certain type of behavior, the existing
studies consistently concluded SES to be the pervasive variable which
seems to function as the predictor of the Mother's style of interaction
with her child in the teaching situation.
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It is important to note that this researcher believes SES is
not necessarily the major element which predicts the modus operandi
of a group or groups of people; rather, the social background, cultural,
religious, and educational milieu are also important factors v/hich
affect the lifestyle and belief systems of individuals. Nevertheless,
the above studies must be addressed for the purposes of this investiga-
tion.
Significance of the Study
This study is significant in that it will add to the body of
knowledge on inservice training for Head Start in two areas. First,
the forthcoming data will assist in explaining "why para-aides choose
one teaching method over another." Second, the data will also shed
light on the degree to which the aides' parenting practices influence
their practices and attitudes in the classroom.
Another major importance for this study is that it will serve
to call attention to the need for training programs which take into
consideration the parenting philosophies of para-aides as they influ-
ence or shape classroom teaching behaviors. This aspect, it is hoped,
will provide the greater contribution, since the personal views of the
aides and their parenting beliefs will be documented, whereas in
previous studies this information was not sought.
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Definition of Terms
The following terms are specifically defined for use in this
study:
1 • Authoritarian Attitude : A term that refers to
teachers/parents who interact with youna chil-
dren on the basis of what they expect the child
to do, showing no concern for individual dif-
ferences in children as well as understanding
of their developmental needs. Interact with"^
child from the perspective of the adult rather
than the child.
2. Bel ief Systems : The philosophical point of
view within the tradition of a family or culture
that influences the individual's religious
aspirations, educational traditions, and
political preferences.
3. Chi Id -Directed : This term refers to a classroom
environment where children actively participate
in planning sessions, initiate activities,
interact with each other (children and adults)
on a level commensurate with their developmental
growth and individual differences.
4. Childrearing Practices : The product of the
values and attitudes the mother has develooed
throughout her own life. The parents' upbring-
ing has influenced these attitudes and values,
and the nature of the family situation at any
one time helps dictate a decision as to how the
mother or father will raise the child.
5. Cognitive Growth : The dimension which is con-
cerned with the acquisition of information,
concepts, and skills.
6. Affective Growth : That dimension which refers
to tlie child's ability to express or recognize
his/her feelings, attitudes, fears, and desires
openly.
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7. Nonauthoritarian Attitude : The style of
interaction which encourages an acceptance
of a child's state and level of functioning
with a view toward helping him/her to gain
maturity, greater independence and self-
control
.
8. Open Classroom Environment : A classroom
where teachers are responsive to the needs and
interests of children, provide learning oppor-
tunities which are experiential
,
where learning
takes place for the sake of learning, and where
children and teachers alike interact in an
environment which promotes mutual trust and
respect for each other.
9. Para-Aide/Paraprofessional
-Teacher-Aide/
Auxiliary Staff Memberl Any non
-degree person
who was hired by Head Start to work in the
classroom as an auxiliary teaching staff mem-
ber.
10. Progress! vi St : An individual whose educational
philosophy reflects that of the "open-
classroom" concept. Encourages learning for
the sake of learning, encourages children to
be in control of their learning situation, to
express their ideas, individualizes the learn-
ing opportunities to meet the child at his/her
own level
.
11. Teacher-Directed : Any teacher who employs a
didactic approach to teaching, i.e., con-
sistently directs children's activities. Does
not work toward helping children to gain
maturity and/or greater independence and self-
control. Is adult oriented in style of
interaction.
12. Teaching Style : The teaching style is con-
cerned with how the teaching role is performed.
Such qualities as authoritarian and non-
authoritarian, teacher-directed, didactic,
democratic, child-directed, punitive, etc.,
are aspects of teaching style.
13. Traditionalist: An individual who promotes a
learning environment that is structured mainly
to facilitate the learning of subject matter.
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is not individualized to the child's
developmental needs, perceives the curricu-
lum as a means for subject matter to be
learned and skills to be acquired.
Limitations of the Study
This study is limited in the following manner:
1. No control group with which to compare whether
aides interacted with their children in a manner
which was in accord/discord with the goals of
Head Start prior to their employment.
2. No measures for determining whether or not the
aide changed his/her style of interaction with
the child at home or in the classroom as a
result of inservice training.
3. Population was teacher-aides from Head Start
Programs located in urban and rural communi-
ties in Western Massachusetts.
4. The problem area was limited to measuring
attitudes toward childrearing beliefs, class-
room practices, and inservice training.
5. No systematic and detailed observational
records of overt behavior of the aides'
parenting/teaching styles were collected.
6. All paraprofessional s were parents.
CHAPTER II
REVIEW OF THE LITERATURE
Introduction
As a result of Head Start's goal to include parents and com-
munity people as paraprofessional staff in the implementation of the
early education program, some questions arise for those who are con-
cerned with training, particularly the training of parents who are
employed as teacher-aides. Is it likely that parent-aides have sociali-
zation beliefs and practices that coincide with the philosophy of Head
Start? If not, to what extent wil 1
-inservice training have an impact
on their views regarding methods of child rearing?
This study represents an attempt to answer these questions by
examining teacher-aides' attitudes in select Head Start Programs toward
child rearing in terms of "authoritarian" and/or "nonauthoritarian"
parenting practices, and "traditional" and/or "progressive" educational
practices. The dimensions of "authoritarian/nonauthoritarian" are used
since Head Start's parent programs often focus upon changing those
characteristics of parents that are
-perceived as "authoritarian,"
i.e., using harsh punishment, and interacting with children from the
perspective of the adult, where explanations and reasons are less likely
to be given with directives (Harvey, 1968).
The dimensions of "traditional/progressive" are used because
Head Start's training program emphasizes the "progressive" approach to
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early education. "Progressive" educational practices are defined as
those practices which adhere to the open-classroom philosophy, where
children have more control over their learning environment, and where
the learning opportunities are geared to the individual needs of the
child (Kerlinger and Kaya, 1959).
Because the purpose of the literature review section is to pro-
vide information of existing studies and research which are relevant
to the present study, it is necessary to emphasize the paucity of
studies which deal specifically with Head Start aides' attitudes on
child rearing and teaching practices. This study was conducted to add
to the body of knowledge in this area. The major focus of the review
will be on the following related topics: (1) studies which are con-
cerned with "mothers" as teachers of their own preschool children;
(2) attitudes on child rearing practices and the development of the
child, in addition to the positive effects of early intervention pro-
grams on the child's intellectual development; (3) an overview of Head
Start, the training program, and the role of the paraprofessional as
teacher-aide; and (4) the relationship of teachers' beliefs on their
classroom practices.
Mother-Child Interaction in the
Teaching SituatioTT
Previous investigations of parenting practices and teaching
practices of Head Start families suggest that there are two factors
which might contribute to the differences in how the parent perceives
their role in the socialization processes of the child. Social class
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and/or ethnicity have been related to differences among parent groups
in terms of their patterns of child rearing (Havighurst and Davis,
1969; Sears, Maccoby, and Levin, 1957).
Similarly, there is evidence which indicates that social class
and/or ethnicity may be contributing factors to the differences in how
the maternal figure interacts with her child in a problem-solving situa-
tion. There are studies which show that low SES mothers employ teach-
ing strategies which are more directive, full of imperatives, and
exhibit more information giving than information soliciting techniques.
Mothers of middle-class backgrounds were observed to "give a
rationale with their instructions, used more praise, acquainted the
child to the task with more care, and provided more specific feedback
to the child" (Hess, et al
. ,
1969). Although there were substantial
and consistent differences between social class groups and maternal
teaching styles, in the Hess studies, more important were the findings
on the relations between the two styles and the child's cognitive func-
tioning. These relations were found to be present within both groups,
i.e., in the cases where mothers of low income used "middle-class"
strategies in teaching their child, they were found to have successful
children. Conversely, the mothers within the middle-income group who
used "lower-class" strategies in teaching their child were found to
have the least successful children. On the basis of the child variables
(cognitive functioning), the authors concluded that "the mother's teach-
ing style is just as good, if not a better predictor, of the child's
performance and intellectual functioning than his social class or his
mother's IQ" (Hess, et al
. ,
1969).
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It was established in Chapter I that the conceptual framev/ork
for this study is based on the assumption that paraprofessional
teacher-aides' teaching styles are similar to the low SES mothers
described in the Hess studies. The underlying notion for assuming
that there is a connection to the aides' style of teaching and the
mother's style in the studies, stem from two sources: (1) teacher-
aides' socioeconomic backgrounds are similar to the mothers in these
studies, and (2) reports from Jacobson and Drije (1969) and the
University of Massachusetts Teacher Evaluation Team (1973) suggest
that there may be similarities in the way aides perceive how they
should act in the teaching situation.
While it is the case that teacher trainers in Head Start's
inservice program promote a teaching style similar to those of middle-
class mother and/or lower-class mothers who employ "middle-class" teach-
ing strategies, it is the aim of this study to determine what other
factors have an effect on parent-aides' style of interacting with young
children, particularly in view of how the parent-aide identifies her
role in the parent/teaching situation. Because differences in teaching
styles have been explained partly iri terms of socioeconomic status,
such factors as the parent's beliefs, values, and expectations for their
children have been overlooked. Therefore, this study seeks to examine
those factors such as child rearing beliefs which may have an influence
on aides' attitudes tov/ard the socialization process of the child in the
home as well as in the classroom.
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ThG Effects of Child Rsan’nq Prdct ic6S on the
Development of the Young Child'
Parents from different parts of the world, and from all walks
of life, have certain beliefs about the kind of characteristics they
want in their children. Generally speaking, the parenting methods a
parent employs in order to guide their child in the socialization
process will vary widely from family to family. Although there may be
many variations on the "parenting-practice" theme, researchers have
found that most parents "want their children to be honest, happy, con-
siderate, obedient, dependable, well-mannered, and self-control led"
(Kohn, 1959; Pearl in and Kohn, 1966).
Traditionally, parents come by their parenting practices from
personal experience with their parents and in many cases with the grand-
parents and/or guardian. Usually, the mode of learning is done through
association and transferral
; that is, whatever the family tradition,
beliefs, morals and values may be concerning certain aspects of child
rearing--be it discipline, language development, toilet training or
sex training--the traditional practices of the family are passed on
from one generation to another. The literature in the area of patterns
of child rearing indicate that there is a relationship between parental
attitudes and the personality adjustment of children (Stogdill, 1936).
It has been shown that a democratic home environment can have a positive
effect on the child's intellectual growth and verbal skills (Baldwin,
1945, 1955; Moss and Kagan, 1958; Milner, 1951). Similarly, Graybill's
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study on the relationship of maternal child rearing practices to chil-
dren's self-esteem showed that there is a direct relationship as to how
the child feels about him/herself and the manner in which the mother
interacted with the child. Children with high self-esteem were found
to have mothers who are more accepting, understanding, and who do not
use drastic forms of punishment (Graybill, 1978).
The Head Start philosophy incorporates the above views, i.e.,
providing a warm, supportive, democratic classroom environment. Teach-
ers and parents are encouraged to offer children opportunities whereby
the child will develop an accepting positive view of him/herself. How-
ever, it has been reported that while parent-aides are in favor of
helping children develop confidence, feel good about themselves, etc.,
some aides feel compelled to be more structured, teacher-oriented, and
less democratic in their style of interaction. And, in the area of
discipline, aides have been found to use very direct disciplining
techniques.
Most of the studies that have been done on the differences in
social class and the mother's disciplining methods have shown mothers
of low SES to use ridicule, shouting, or physical punishment in disci-
plining the child, and to be generally more restrictive (Bronfenbrenner
,
1958; Kohn, 1963; Kohn and Carroll, 1960; Miller and Swanson, 1960;
Sears, Maccoby, and Levin, 1957).
Although the above findings may be true for some parent-aides,
there is evidence that mothers of similar backgrounds, when shown dif-
ferent methods of interacting with their child in the teaching
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situation, have proven to be excellent facilitators in the educational
development of their child. Through early intervention programs, the
mothers were able to foster a positive attitude in their child. It was
also shown that the parent-child intervention resulted in substantial
gains in IQ which were still evident three to four years after the pro-
grams ended (Klaus and Gray, 1968; Gordon, 1972; Levenstein, 1970).
Overview of Head Start
Project Head Start was launched fifteen years ago as a national
comprehensive education program for disadvantaged preschool children.
The philosophy of the program from its inception has been to "bring an
interdisciplinary program to foster development and remedy problems in
the area of the child's cognitive, language, social, emotional and
physical development" (OCD-HS Head Start Policy Manual, July 1975).
In using the holistic approach to foster development and remedy
problems in the area of the child's intellectual, health and emotional
growth, the designers were aware of the importance of parental involve-
ment in the overall educational development of the child. Thus, provi-
sions were made for parents to participate on the Policy Committee, v;ork
as paid or volunteer staff as teacher-aide, social -worker
,
health or
nutritional aides.
It is clear from the Head Start literature that the program
seeks to bring educational opportunities that will enable both parents
and children to reach their full potential. What is not clear, however,
is the extent to which Head Start has had an effect on the parent-aide,
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particularly aides who work in the early education program. Because
Head Start is a training agency for parents who work in the classroom,
this study is concerned with the extent to which Head Start's child
rearing practices coincide with the aides' practices. There is reason
to believe that there may be differences of opinion between the
behavioral expectations of parent-aides and teacher. Dreeben (1968)
and Waller (1932) see the differences in terms of social class and
ethnicity. Jacobson and Drije (1969) reported that these differences
were according to preferences in teaching style, i.e., aides favored
more structured direct teaching styles. However, this researcher
feels that the differences may be accounted for in the values aides
have regarding child rearing. Thus, in view of the lack of clarity
surrounding the issue of aides' views on child rearing practices and
classroom practices, the present study seeks to determine what opinions
aides have regarding child rearing.
Inservice training . Head Start provides on-the-job training for the
paraprofessional staff. Through inservice training, teacher-aides are
given instruction in the theory and methods of early child development.
The Head Start model for inservice training is unique in that local
agencies have the responsibility of developing and implementing this
training plan for the teaching and paraprofessional staff. Moreover,
in many cases, the development of this plan is a shared undertaking
with members from local community colleges, experts in the field of
social work, education, psychology, health and nutrition. Included in
the training model are provisions for teachers to continue their
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education. The Child Development Associate (CDA) was created for this
purpose, especially for nonprofessional staff. The CDA program is a
product of the Head Start Supplementary Training Program (CCD-HS Head
Start Policy Manual, July 1975).
In recent years. Head Start has refined its objectives on
inservice training; and although the individual programs have the
flexibility to implement a training plan which fits the needs of the
teaching staff, the performance standards, set by the Office of Child
Development, provide some direction as to how training should be con-
ducted. Within the guidelines of the performance standards, provisions
have been made whereby:
— An orientation and training program should be planned in
cooperation with other component staff members and
parents;
— The training program should provide for periodic formal
and informal sessions;
— The content, organization, staffing and scheduling will
depend on the individual program needs as determined in
the planning stage;
— Training should focus on the normal child as well as the
child with special needs;
-- Emphasis should be on mental, physical, social, and emo-
tional growth and development. (OCD-HS Head Start Policy
Manual
,
July 1975)
Research in the area of inservice training shows that Head Start
falls into the category of a teacher training program, i.e., inservice
training, which came about as a result of compensatory education. Other
programs such as Adult Basic Education and Follow Through served as a
means to prepare professional and nonprofessional staff employed in the
many federally-funded programs. The Institutes for Advanced Study for
Teachers of Disadvantaged Youth, under Title XI of the National Defense
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Education Act (NDEA), Teacher Fellowship Program, The Center for Inner
City Studies in Chicago, and the Trainers of Teacher Trainers Program
responded also to the need to train and/or retrain school personnel
specifically to work with disadvantaged youth. While the latter pro-
grams were developed for public school staffs. Head Start was concerned
mainly with the training of teachers and aides as well as parents work-
ing in the preschool program.
In a study conducted by Lillian G. Katz regarding trainino pro-
grams for paraprofessional staff, she pointed out that there is a need
to provide training at a level where nonprofessionals can understand
the concepts of early childhood education. Furthermore, she states
that statistics support the fact that they have not had substantial
formal training; consequently, many have difficulty responding to the
methods of teaching usually held within the inservice training ses-
sions.
Aside from the Katz report on inservice for nonprofessional
staff, there is a paucity of studies which state to what extent inser-
vice has been a viable method for training teacher-aides. What is
present are descriptions of their role and function as an auxiliary
staff member (Cronin, 1959; Cutler, 1964; Matheny and Oslin, 1970;
Davis, 1962; Deacon, 1957; Ireland, 1969; Rioux, 1965; Gottman and
Henricks, 1973).
What is apparent in the literature is the fact that during the
period when many training programs were being developed to train
teachers to work with urban youth, a rigorous effort was made to involve
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the community at the 'grass roots" level in devising and developing
training plans. Another important finding is in the area of further
research. What is evident is the need for educational research and
evaluation methods that will enable these programs to effectively serve
the professional and nonprofessional staff (Green, Bakan, McMillan and
Lizotte, 1973).
Role of paraprofessional as teacher-aide
. Head Start's commitment to
employ paraprofessional teachers is based mainly on the belief that
those individuals are capable of serving as a bridge between home and
school. "Given the fact that the paraprofessional is a member of the
community to which Head Start serves, the aide presumably shares their
life-style and perspective. While the aide may be helpful interpreting
the needs of the children to the professionals in the program, he/she
too may bring a wealth of knowledge to and about the community"
(Drije, 1969).
Thus, the major role of the paraprofessional teacher-aide is:
to help to alter the role of the teacher in such a manner that the
teacher will spend more time on instructional activities and less time
on the support activities which become the responsibility of the aide;
to serve as a language and cul tural" bridge between home and school; and
to become that extra observer and helper to the teacher by monitoring
study centers and assisting as a teaching team member (Cutler, 1964;
Rioux, 1965; Gottman and Henricks, 1973).
Research on the role of the para-aide has been conducted in
the area of: (1) professional's and administrator's perception of this
role, and (2) aides' perception of their role. The bulk of the informa
tion concerning the role of the aide is descriptive and pertains mainly
to aides working in public schools as well as counselors, and in the
health-related fields. However, because this study is concerned with
aides who have problems adjusting to their role as teacher-aide (in a
situation where their views are not consistent with the views of the
professional staff or the program), the two studies reported in this
section provide some evidence that problems may occur between the pro-
fessional and paraprofessional staff, in view of how they perceive thei
role.
In a study conducted by Jacobson and Drije (1968-1972), the
work responsibilities of the aides were described as well as the aides'
view of their work. Most of the responsibilities that were cited
included such activities as supervising a specific activity; encourag-
ing children to become involved with an activity; custodial care, such
as escorting children to the bathroom or helping them to dress. Other
activities were related to general housekeeping, i.e., mainstreamina
supplies and cleaning equipment.
These aides reported that their experience as teacher-aide
enabled them to experience "personal' gratification," "increased
knowledge and skills," and "self-confidence." While sixty to seventy
percent of the aides had positive feelings about their role, there
were four of the eighteen in the study who made negative or equivocal
remarks about their work. The authors stated that these remarks
focused on lack of confidence in and lack of a sense of accomplishment
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in their work. This four-year study, sponsored by the Bank Street
College Research Division, also examined the attitudes of the pro-
fessionals toward the paraprofessional staff. The overall findings on
the relationships between professional and paraprofessional were posi-
tive; however, there was evidence that in some cases the para-
professional had difficulty developing an independent identity and was
often in conflict with the professional's and program's philosophy of
early education. The difference in views on program philosophy stemmed
from the aides' concern for a more structured, teacher-directed class-
room environment rather than the open, flexible classroom environment
(Jacobson and Drije, 1968-1972).
While the Bank Street study brought out the fact that some aides
have different opinions concerning the philosophy and methods of teach-
ing preschool children, a similar study conducted by Bowman and Klopf
(1968) indicated that there are still other areas in which problems
between professionals and nonprofessionals occur:
1. Paraprofessional staff sometimes compete with profes-
sionals for the more exciting, professional duties.
2. The aide may lack necessary interpersonal skills and
be unable to "communicate" with other community members
inspite of their common ground.
3. Where aides are used, lack of punctuality and frequent
absences sometimes present an irritating problem. The
teacher may have to revise a lesson plan based upon the
assumption that the aide would be available to assist.
Furthermore, such aides frequently arrive a few minutes
after classroom activities have begun, and then it is
too late to discuss the plan for the day.
4. Aides are frequently embarrassed by their backgrounds,
behavior, and patterns of speech, especially in the
beginning of their work. Moreover, they sometimes
grow to feel that they are capable of performing the
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that:
same duties as the professional or are performing the
therefore, receive the same
The Bowman and Klopf (1968) study further indicated
1 .
2
.
3.
Teachers are often concerned that professional stan-dards will be lowered by the use of paraprofessional s
.
Teachers often lack skills necessary for proper super-
vision, and sometimes resent having to take the time
to supervise.
The professional is sometimes threatened by the
untrained competence of the aide. This is particu-
larly true if the professional is not particularly
skillful in his/her work or is new on the job. The
situation is exacerbated if, as is sometimes the
case, the aide is highly critical of the professional
and the agency.
On the basis of these findings, the authors of this study recom-
mended that selection of paraprofessional staff should be based pri-
marily on the "basis of personal characteristics necessary for success
in working with children, youth, or adult clients as the case may be."
While they contend that educational background is a "second order con-
sideration" when selecting nonprofessionals for the schools, "much
consideration should be given to parents of children attending schools
in which the program is to operate so as to facilitate communication
between home and school and other parents in the community."
The authors stressed the point that training is the single most
essential ingredient of a wel 1 -functioning program. It was found that
both paraprofessional s and professionals who participated in this study
reported that preservice and inservice training are crucial to bring-
ing out better communication between the professional and nonprofes-
sional staff (Bowman and Klopf, 1968).
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The Relationship of Teachers' Beliefs on
iheir Classroom Practices
Although Bowman and Klopf make a good point when they state that
training is the single most essential ingredient to a well
-functioning
program, it is the case that other factors come into play in helping or
contributing to the success of good team teaching. This factor has to
do with what the teacher believes. Of fundamental importance then is
the need to determine hqw the teacher feels about the precepts of the
educational program.
Several studies have been conducted which reported a close
relationship between teachers' authoritarian or democratic, traditional
or progressive attitudes and actual or perceived classroom behavior
related to students (Kerling and Pedhazur, 1968; Lindgren and Singer,
1963; McGee, 1955; Sontag, 1968). There are other studies which show
that teachers' attitude scale scores are consistent with their class-
room behaviors (Alexander, 1950; McGee, 1955; Ryans, 1960). They have
shown that teachers with authoritarian traits can readily be distin-
guished from nonauthoritarian teachers who are more receptive to chil-
dren making their own decisions about classroom activities (Anderson,
Brewer, Reed, and Wrightstone, 1946).
It is also the case that research findings indicate that the
techniques the teacher employs when interacting with the child in the
classroom can have a positive or negative effect on the child's intel-
lectual development. Those studies which have examined the effects of
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teacher behavior upon child behavior are summarized by Swift (1964,
p. 268):
In general
,
the research findings indicate that techniques
which take into account the child's own interests and goals
which build on these to further educational goals, and which
are specific and clearly understandable to the child, will
be most effective in promoting learning. In order to carry
out these techniques, the teacher much be child-centered in
her approach, aware of the child's needs, and willing to
adapt to his goals while pursuing her own (educational
goals) for him.
Head Start's preschool program is one that follows the child-
centered philosophy. While it has been reported that there are some
aides who have classroom practices which are not child-centered, it is
the intent of this study to determine to what extent aides identify
with the child-centered approach.
This review of the literature of parental attitudes and prac-
tices in relationship to Head Start goals and philosophy has sug-
gested:
1. That while Head Start's preschool program is
one that follows the "child-centered" or
"progressive" philosophy, the preferred parent-
aide teaching style may 'be more "traditional"
reflecting less concern for the developmental ly
based needs of children. It is the intent of
this study to determine to what extent parent-
aides prefer traditional or progressive teaching
styles
.
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2. That while some training programs have empha-
sized child rearing practices which are less
authoritarian, the question remains whether
parent-aides continue to value or hold these
authoritarian vs. nonauthoritarian parenting
practices.
CHAPTER III
METHODOLOGY
Introduction
In Chapter I, it was determined that some paraprofessional
teacher-aides have teaching practices that are variant to the basic
goals of Head Start's early education program. It was suggested that
the culturally determined (traditional) child rearing practices may
have more influence on their teaching methods than the methods given
through inservice training. For this reason, it was established that
the present study would identify parenting and teaching attitudes of
teacher aides, to determine if there is a relationship between their
attitudes on child rearing and teaching and to what extent these
attitudes coincide with the overall goals of Head Start. Chapter II
reviewed that literature which is concerned with those factors that
have an influence on how aides perceive their role as parent and as
teacher. The chapter reviewed the goals and objectives of Head Start
in relation to "authoritarian," "nonauthoritarian" parenting practices,
and "traditional," "progressive" teaching practices. In addition, the
studies which report the positive effects of early intervention pro-
grams on parents and children were cited.
This chapter will discuss the exploratory research conducted by
the researcher at three Head Start Programs in Western Massachusetts
during the summer of 1980. The design of the study, participants, the
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instruments used and procedures followed for data collection and
analysis are described.
Design of Study
The research methodology for this study is best labeled descrip-
tive since the relationships among the dimensions will be considered
without intervention of a specific treatment. This study can be further
classified as exploratory in that the study will attempt to relate the
information obtained via questionnaire and interview reports to atti-
tudes and beliefs concerning teaching and parenting practices of para-
professional teacher-aides in three selected Head Start Programs.
Sample
Sixteen teacher-aides currently working in three Head Start
Programs in Western Massachusetts comprised the sample for the study.
The sample represents para-aides who were hired under the guidelines of
Project Head Start and who met the following criteria: (1) are
indigenous to the community; (2) have incomes not exceeding the poverty
level; (3) are not certified teachers; (4) are willing to participate
in the study; (5) have been employed in the program for six months or
more; and (6) are Head Start parents (have a child in the program or
have had a child in the program).
The sample was recruited during a meeting held for this purpose.
The meeting took place at the Preschool Centers of the three Western
Massachusetts Head Start Programs where the aides are employed. The
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participants were told by the researcher the overall purpose of the
study--to ascertain their views as to how they feel children should be
taught. They were also informed that information received from the
study would be used to make recommendations for inservice training and
that participation was on a voluntary basis. Request to participate
forms were distributed to 26 aides. These 26 aides were screened using
the aforementioned criteria. Of these 26, only 16 met all of the
established criteria and were thus eligible to participate in the
study.
Permission to have these 16 teacher-aides participate in this
study was granted by the administrative staff, i.e., director of the
program for which the aides work and the education coordinator of the
program. After receiving permission from the administrative staff,
the researcher spoke to each aide individually, soliciting her involve-
ment in the study. Permission slips were given to the sample group
prior to the administration of the questionnaire.
Aides participating in the study were asked to identify them-
selves according to the following variables: sex, age, number of
children in family, ethnic affiliation, educational training, number
of years with Head Start, and amount of inservice training. This
information was gathered for the purpose of identifying frequencies
and percentages for the sociological and programmatic variables impli-
cated in the "parenting/teaching" groupings of the aides in the sample.
The demographic information is present in Table 1. In the interest of
confidentiality, the participants will be referred to by a numbering
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table 1
DEMOGRAPHIC DATA
Demographics Participants Frequency
Sex
:
Males 0
Females 16
Age: 18 - 25 0
26 - 35 10
36 - 45 3
46 - Over 2
No Response 1
No. of Children: 1 4
2 2
3 3
4 or More 7
Ethnicity: Afro-American 4
Asian -American 0
Euro-American 8
Hispanic-American 4
No. of Years of 0 - 6 4
Educational Training: 7 - 9 0
10 - 12 5
Over 12 5
No Response 2
No. of Years •0 - 1 5
in Program: 1 - 2 4
2 - 4 1
4 or More 6
No. of Months of None 0
Inservice Training 1 - 6 4
7 - 12 4
13 or More 8
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system (1-16) and the centers by Program A, B and C.
Sites
Three Head Start Programs in Western Massachusetts were the
headquarters for thirteen site locations chosen for this study. Eleven
of these sites were located in urban communities and two in rural
areas.
Of the 13 centers where aides are employed, 12 provide a half-
day program for 10 months in the year and one provides full -day 'child
care services for working parents. Two centers provide educational
services to Spanish-speaking children and four centers serve a pre-
dominantly black community. Three programs have a mixture of black,
white and Spanish-speaking children, whereas' the remaining two serve
a predominantly white community.
Role of Teacher-Aides and Their
training Programs'
The role of the teacher-aide is to assist the Head Teacher in
the planning and implementation of the educational program for dis-
advantaged preschool children; serve as a language and cultural bridge
between home and school ; and to act as a resource person for parents
with children enrolled in the program. Teacher-aides are given instruc-
tions on how to perform these duties through inservice training which
usually takes place after employment. The individual programs have the
responsibility to train staff. Education Coordinators develop the
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training plan and experts in the field of child development are sought
to help facilitate training workshops.
While the amount and timing of inservice varied from one pro-
gram to another, workshops were usually held during the first two to
three weeks of the 10-month program. It was reported by an aide at
one of the centers that training had been discontinued. Because of
funding problems, these aides have not been able to participate in
regular training sessions. Occasionally these aides are released for
a particular workshop, but usually this staff is not included in the
regular training sessions.
Head Start has a career plan whereby teachers in the program
have the opportunity to take courses through local colleges in order
to receive a degree in Early Child Development. Included in this plan
are opportunities for upward mobility; teachers who complete course
work may eventually move into positions of Assistant and Head
Teacher.
Instruments
Two instruments were employed in the study; a questionnaire
measuring child rearing attitudes, "A Survey of Opinions Regarding the
Bringing Up of Children " (See Appendix E). The questionnaire was com-
prised of four scales which are identified as Itkin I, measuring child
rearing attitudes; Itkin II, measuring parental attitudes toward disci-
pline; Koch III, assessing attitudes toward the freedom of children;
and K&K IV, a measure of attitudes toward progressive and traditional
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approaches to teaching. The second instrument was an interview
schedule which was designed by the researcher, " Paraprofessional
leacher-Aide Self Report Schedule " (PTASRS), to provide information
regarding attitudes on teaching.
Instrument One: "A Survey of Opinions Regarding the Bringing Up of
Children . " The discussion of the two instruments employed in this
study will begin with a description of the first instrument,
"A Survey of Opinions Regarding the Bringing Up of
Children.
"
Itkin I . The first scale on Instrument One, Itkin I
,
was
designed by W. Itkin (1952) to measure general attitudes regarding
child rearing practices. This scale also measured attitudes toward
authoritarian and nonauthoritarian traits in parents.
Rel iabil ity . The reliability of this 30-item scale was
estimated by the split-half method and found to be .85 for a sample of
429 parents.
Val idity . Little evidence of validity is available since
the self-rating of 70 parents correlated only .23 with scores on this
scale. The test constructors commented that the greatest weakness of
this scale is the dearth of information concerning the validity of
the scale. The item analysis data provides some evidence of validity,
but the low correlations between self-ratings and attitude scores
offers no basis for optimism. Even though the validity of this scale
is questionable, this researcher administered the scale because the
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items describe the type of information this study seeks to ascertain.
Since the study is exploratory, it was reasoned that these items may be
used for a study of this nature.
Response mode . The Likert-type items use the following
five-alternative response mode: "Strongly Agree," "Agree," "Uncertain,"
"Disagree," and "Strongly Disagree." The subject responds to each
item by underlining the chosen alternative. For the multiple-choice
items, the subject responds by checking one of the several alternatives
provided.
Itkin II . The second scale of Instrument One, Itkin II
,
was
designed to measure teacher-aides' attitudes toward discipline of young
children. "A Survey of Opinions Regarding the Discipline of Children"
(Itkin II) is a subscale of the scale described above. W. Itkin (1952)
developed this scale by the same procedures as the above survey. It
consists of 31 Likert-type items and four multiple-choice items.
Rel iabil ity
. Split-half reliability was reported to be
.95 (corrected to .97) for a sample of 423 parents.
Val idity . Evidence of validity is limited to item analysis
data and the correlation between attitude scores and self-ratings of
70 parents. This correlation was only 26. Therefore, the same cautions
concerning interpretation as previously mentioned pertain to this sub-
scale.
Response mode . The first 31 items use the following five
alternatives: "Strongly Agree," "Agree," "Uncertain," "Disagree," and
"Strongly Disagree." The subject responds to each item by underlining
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the chosen alternative. The subject responds to each of the multiple-
choice items by checking one of the several alternatives provided.
Koch III. The third scale of Instrument One was Koch III
. In
order to measure aides' attitudes toward the freedom of children, "The
Attitude Toward the Freedom of Children Scale" was included in the
questionnaire along with the scales mentioned above. The "Attitude
Toward the Freedom of Children" scale was developed by Koch, Dentler,
Dysart, and Streit (1934) using the Thurstone method of equal
-
appearing intervals.
Two forms of the scale were developed, each consisting of 33
items. The items in the final scale were selected from a pool of 123
items. The sorting of the items by the usual Thurstone procedure was
done by 200 judges, most of whom were college-trained.
Rel iabil ity . The correlation between the two forms of the
scale was .68, based on the scores of 233 adults. Reliability of the
scale values v/as determined by comparing the scale values obtained from
two groups of 100 judges each. The two sets of scale values correlated
.97.
Val idity . In addition to the validity implied by the judg-
ing procedure, it was shown that females scored lower than males, i.e.,
were more liberal, that the more highly educated scored lower than less
well-educated persons, and that the closer the contact with children,
the lower score obtained on this scale. Thus, the validity of the
"Attitude Toward the Freedom of Children" scale appears to be relatively
well established.
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Response mode. Subjects respond to each item by placing
beside each statement either a check mark to indicate agreement or a
cross to indicate disagreement.
I<&1<_IV^. The final scale on Instrument One v;as K&K IV. The
Education scale developed by Kerlinger and Kaya (1959) was administered
to measure aides' attitudes toward progressive and traditional views
on education. The designers of this scale first attempted to isolate
the major dimensions of educational attitudes through the use of Q
methodology. This resulted in two dimensions: progressi vism and
traditionalism. Forty Likert-type items were then written and adminis-
tered to a sample of approximately 200 subjects, and the results
were item-analyzed. The 10 progressive and the 10 traditional items
which had the highest factor saturations (based on a factor analysis)
and the highest discriminatory powers were selected for the final scale.
The scale appears to measure attitudes varying from very favorable
toward progressive educational practices to very favorable toward
traditional educational practices.
Rel iabil i ty . Corrected split-half reliabilities for the
progressive scale ranged from .54 to .77, with a value of .75 for all
samples combined. For the traditional scale, reliabilities ranged from
.68 to .79, with a value of .83 for all samples. Total scale reliabili-
ties ranged from .68 to .81, with a value of .83 for overall scales and
samples
.
Validity . Validity was estimated by demonstrating that
education students revealed more progressive attitudes than did non-
educational respondents (?-<. 001).
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^sponse mode. Subjects respond to each item by entering
a number from -3 to +3 according to the following code: +3-Agree
Very Strongly; +2-Agree Strongly; +1-Agree;
-1-Disagree;
-2--Disagree Strongly;
-3--Disagree Very Strongly.
Instrument Two: "Paraprofessional Teacher-Aide Self Report Schedule."
The second instrument employed in this study is the "Paraprofessional
Teacher-Aide Self Report Schedule" (PTASRS) [See Appendix F]. This
schedule was developed by the researcher for this study. The purpose
of the interview was to gather information concerning the aides' views
toward their teaching and training experience in Head Start. The
interview also sought to ascertain the extent to which the aides favor
an "open-classroom" environment to a "structured" environment. In
addition to this, particular questions were asked regarding their
methods of handling seven hypothetical classroom situations which are
common to the preschool experience. These situations were evaluated
according to teacher-directed, child-directed, authoritarian, and/or
nonauthoritarian responses. This schedule was used as a method to
supplement the identification of those aides who scored in the transi-
tional range on the progressive/traditional scale of the questionnaire.
Content validity
.
Content validity for the schedule was
established by Education Coordinators at the three Head Start Programs
where aides in the study are employed. The Education Coordinators were
simply asked to evaluate the questions as to how appropriate they were
given the type of information the interview elicited. There was 100%
agreement among the coordinators that the questions were appropriate
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for the purposes of the study.
Response mode. The interview schedule is divided into two
sections. The first section consists of 22 open-ended questions which
ask the aides to express their ideas, beliefs, and personal feelings
about their training and teaching experience. The second half of the
interview schedule consisted of seven hypothetical classroom situations
which are common to the preschool experience. The respondents were
asked to describe the "best way possible" to handle the situation.
They were instructed to feel free to respond to the cases in any way
they deemed necessary. The scoring procedures for this instrument are
discussed in a later section of this chapter.
Data Collection
The month of June 1980 was designated by the researcher for
data collection. However, the Springfield Program was closed during
this month and the Education Coordinator of this program advised the
researcher not to contact the aides until they returned to work in
September 1980. Thus, data collection for aides in the Springfield
Program took place during the month of September 1980. Sixteen ques-
tionnaires were mailed to the study group. Follow-up telephone calls
were made in an effort to receive questionnaires. Once questionnaires
were returned, arrangements were made (via telephone calls) for inter-
views.
Respondents employed at two of the Program sites were inter-
viewed in their homes by the researcher. A professional interviewer
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(part-time interviewer for Admissions Office at Mount Holyoke College)
conducted interviews for the third Program site at the Centers where
they are employed. Training of the assistant interviewer consisted of
two hours orientation regarding the philosophy and goals of the Head
Start Program and the inservice training program. In addition, to the
orientation and briefing about the Head Start Program, the assistant
interviewer observed the researcher for approximately 10 hours inter-
viewing other respondents in the sample.
The interviews were conducted with the aid of a tape recorder.
The tapes were transcribed by a professional transcriber. The tran-
scripts of the tapes were evaluated by the researcher according to the
system described in the next section on data processing and analysis.
The total time of data collection was approximately two and one-half
months.
Data Processing and Proposed Analysis
The instrument that was used to identify the "authoritarian"
and "nonauthoritarian" groups v;as three sub-tests of "A Survey of
Opinions Regarding the Bringing Up of Children" (Itkin I,* Itkin II,
Koch III). The tests' composite values were obtained and rank ordered.
The range of scores for the study sample was from 522 to 842 with a
median score of 774. A high score indicates "authoritarian views" and
*For the purposes of this study, Itkin I score values were
reversed in order to bring this scale in line with other scales,
i.e., Itkin II and Koch III; high scores representing "authoritarian
views" and low scores "nonauthoritarian."
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a lower score indicates "nonauthoritarian attitudes." The aides in the
sample were grouped according to clearly authoritarian or clearly
nonauthoritarian views regarding child rearing practices. A transi-
tional group was created for those scores close to the median range
( + or - 25 points). The interview schedule served to confirm
groups for the aides who fell into the transitional range.
The following is a list of the research questions and the pro-
posed analysis. A score on the Itkin ’' Survey of Opinions Regarding the
Bringing U p of Children " was used to classify parents as either
authoritarian or nonauthoritarian in response to Question Number
One.
1. Are the parenting styles of aides in the sample
Head Start Programs authoritarian or non-
authoritarian?
Persons scoring in the range from 831 to 883 were considered to be an
"authoritarian." Persons scoring 762 to 783 were considered to be in
the "neutral" or "transitional" range. The interview report was used to
place these parents in either the "authoritarian" or "nonauthoritarian"
group. Persons scoring in the range from 522 to 731 were considered
"nonauthoritarian.
"
A score on the Kerlinger and Kaya Education Scale was used to
classify parents as to progressive or traditional in response to
Question Number Two.
2. Are the teaching styles of aides in the sample
Head Start Programs progressive or traditional?
Persons scoring in the range from -60 to -15 on the Kerlinger and Kaya
will be considered "traditionalist"; those scoring -15 to 15 were
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considered "neutral"; and those scoring 15 to 60 were considered
"progressivist .
"
Participants in this study were classified in one of the fol -
lowing groups based on scores on the Itkin, and Kerlinger and Kaya
instruments
:
Group A — Nonauthoritarian-Progressivist
Group B — Nonauthoritarian-Traditionalist
Group C — Authoritarian-Progressivist
Group D -- Authoritarian-Traditionalist
These groups helped to facilitate an analysis for Question Number
Three
:
3. Is there a relationship between parenting styles
and teaching styles of Head Start Program aides?
A simple percentage was determined from data presented in Ques-
tion Number Three which will answer Question Number Four (e.g., Per-
centages were found for the number of parent-aides who were classified
as authoritarian-traditional, nonauthoritarian-progressivist
,
etc.)-
4. What percentage of aides have parenting/teaching
styles in concert with the ideal goals of Head
Start?
Frequencies and percentages will be determined for the socio-
logical and programmatic variables in response to Question Number
Five
:
5. Are the demographic data (programmatic involvement
and sociological phenomena) implicated in the
"parenting/teaching" groupings of aides in Head
Start?
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System for Analyzing Responses on Paraprofessional
leacher-Aide Self keport ScheduTe'
The primary purpose for the interview was to determine aides'
attitude toward their training and teaching experience; philosophy of
early education; method of handling hypothetical classroom situations
and their overall view of their experience as a teacher aide in Head
Start. The secondary reason for the PTASRS was to confirm traditional
or progressive grouping of aides who were in the traditional range on
the education scale of the questionnaire.
The following system was developed in order to classify the
samples' responses to the items on the PTASRS:
Questions 0-6 were analyzed according to clearly expressed
Positive and/or Negative feelings toward the questionnaire*; experience
as teacher; and descriptions of feelings toward inservice training.
The respondents were also asked to describe the Rewarding and
Unrewarding aspects of their teaching experience.
The following are examples of positive responses: "I enjoyed
being in the inservice sessions"; "I learned a lot"; "I have grown as a
result of this experience"; "I rely heavily on the methods given to me
through inservice"; "Without inservice training, I would not know what
to do in the classroom."
*The reason for eliciting aides' feelings about the questionnaire
resulted from the negative comments written on the first questionnaire
returned. It seemed appropriate to find out how others felt.
55
The following are examples of negative responses: "I haven't
been helped or learned much as a result of inservice training";
inservice is boring"; "I resent having to waste my time going to those
sessions
; "I have not changed my manner of interacting with children
as a result of inservice."
Question 7 lists the suggestions aides gave regarding
the changes they would make in the inservice training pro-
gram.
Questions 8-11 were aimed at determining the degree to which
the aides felt comfortable in the role of parent and as teacher. For
example, aides were asked if they had difficulty switching from role of
parent to teacher. These questions also attempted to ascertain if the
aides' parenting and teaching practices overlap and in what situations
(i.e., discipline, social -emotional development, cognitive development
of child
,
etc
.
)
.
Question 12 was analyzed according to clearly expressed
authoritarian and/or nonauthoritarian methods of disciplining chil-
dren :
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Authoritarian
Children need to be
spanked.
Children can't be reasoned
with.
Children will not respect
you if you don't punish
them.
Children remember rules
if you spank them.
It is the role of the adult
to spank or punish a
child if they misbehave;
break something; disrupt
the class; hit another
child; talk back to the
teacher.
Nonauthoritarian
It is not necessary to
always spank a child.
Children can be reasoned
wi th
.
It is not always necessary
to punish, especially
for minor things.
Sometimes it is good to
listen to what the child
has to say before you
act.
It is the role of the
teacher to reason with
the child whien he/she
misbehaves; breaks some-
thing; disrupts the
class; hits another
child; talks back to the
teacher.
Questions 13-14 were concerned with whether the aide perceived
any similarities and/or differences in the methods teachers employ to
discipline children, to the methods parents employ. The descriptions
were linked according to similarities and/or differences and in the
area to which they occurred, e.g., spanking, reasoning, punishing, etc.
Question 15 was analyzed according to the degree to which the
aide "agreed with" or "disagreed with" the "teacher-directed" class-
room.
Question 16 was analyzed according to the degree to which the
aide "agreed with" or "disagreed with" the "child-directed" class-
room.
Question 17 is aimed at determining how strongly the respondent
agrees with or disagrees with the above approaches.
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Question 18 seeks to determine the extent to which the
respondent identifies with her classroom; Head Start philosophy; chil-
dren in program; and the "open-classroom environment." For example,
aides were asked to describe what they perceived as the ideal preschool
classroom.
Question 19 is similar to Question 15 in that these questions
seek to analyze the degree to which the respondent favors a "structured"
teacher-directed classroom. Aides were asked how they felt about a
classroom which was described as highly structured with little flexi-
bil ity
.
Questions 20-22 are concerned with whether the experience as
teacher-aide has had an effect on the aides' child rearing practices;
if yes, in what areas; if no, explain.
The second half of the interview schedule attempted to gather
information concerning the aides' teaching style. The aides were
asked to give solutions to seven classroom situations of which five
were analyzed according to teacher-directed, child-directed,
authoritarian, or nonauthoritarian methods (Cases I, II, IV, V, and
VI). These hypothetical classroom situations aided the researcher in
classifying aides according to teaching styles (See Appendix F).
Method of Evaluating the Researcher's Interpretation
of Aides' Solution to Cases I, II, iV, V, and Vl
It was necessary to devise a system to evaluate the researcher's
method of interpreting aides' responses to the hypothetical classroom
situations. This section will describe the evaluation techniques
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employed. Before the description of the evaluation method, an example
of a hypothetical situation will be given, the rationale for creating
these situations, and the teaching characteristics for which the situa-
tions were evaluated, will follow.
The following is an example of a hypothetical classroom situa-
tion ( Case I );
It is the fourth week of school and Mary hasn't become
involved with any of the structured activities you set up for
the children. She tends to wander around the room quietly
observing the other children at play. Occasionally, she will
go into the housekeeping area and play with the dolls and tea
set; other times, you can find her at the easels. When Mary
is not in the housekeeping area or painting at the easels,
she is walking around the room looking at what the other
children are doing. What would you do in this case?
It was rationalized that because teachers often feel the pressure to
perform," act out" in a particular manner when being observed, having
aides report "what they do" in a given situation was chosen instead of
observing their style of interacting with children in the classroom.
Since the hypothetical situations elicit behavioral responses, it was
reasoned that this method v/ould provide some evidence as to hov; aides
think they should behave in a given situation.
For the purposes of this study, teaching style is concerned
with how the teaching role is performed. Such qualities as authori-
tarian and nonauthoritarian, teacher-directed, and child-directed are
aspects of teaching style. Further, definitions of teaching styles by
which aides were evaluated are given below.
1. Authoritarian (Auth): A term that refers to teach-
ers who interact with young children on the basis
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of what they expect the child to do; showing
little concern for individual differences in
children as well as understanding of their
developmental needs; interacting with a child
from the perspective of the adult rather than
the child.
2. Child-Directed (CD): This term refers to a
classroom environment where children actively
participate in planning sessions, initiate
activities, interact with each other (children
and adult) on a level commensurate with their
developmental growth and individual dif-
ferences
.
3. Nonauthoritarian (NAuth): The style of inter-
action which encourages an acceptance of a
child's state and level of functioning with a
view toward helping him/her to gain maturity,
greater independence and self-control.
4. Teacher-Directed (TD) : Any teacher who employs
a didactic approach to teaching, e.g., con-
sistently directs children's play, activities.
Does not work toward helping children to gain
maturity and/or greater independence and self-
control. Is adult oriented in their style of
interaction
.
Evaluation Procedures
Four experts in the field of Early Childhood Education (three
with prior experience in Head Start) were asked to judge whether the
researcher interpreted the aides' solutions of Cases I, II, IV, V,
and VII according to the above definitions. The judges were asked to
rank agreement and/or disagreement on a scale of +2--Strongly Agree;
+1—Agree; 0--Uncertain
;
-1
--Disagree; and
-2—Strongly Disagree. The
steps taken to evaluate solutions to the cases and the researcher's
interpretation of these solutions were as follows;
1. The judges were given an evaluation sheet for each
member of the sample. On this sheet were the cases
(identified by number) and four cells with the
category of "Teacher-Directed," "Child-Directed,"
"Nonauthoritarian" and "Authoritarian" in the
individual cells (See Appendix J).
2. The judges were instructed to write the value of
the number which indicated their level of aareement/
disagreement on the +2 to -2 scale in the different
cells for each category, e.g., if the judae aareed
with a "Traditional" evaluation for Case I, a“"+2"
was recorded in this cell; if disagreed, a "-2"; if
uncertain, a "0", etc.
3. The researcher read Cases I, II, IV, V, and VII
respectful ly.
4. Following the reading of each case, the aides'
solutions were read (verbatim) from their inter-
view transcripts.
5. The researcher then identified the category she
assigned to each case.
6. The judges were asked to record whether they were
in agreement with the researcher's interpretation
of the individual cases according to the +2 to -2
scale.
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The range of agreement to the individual categories for all
cases was from +6 to +8 with exception to Case VI for sample #3.
There was -4 disagreement with the category interpreted by the
researcher for this solution. After agreement was established, the
number of "Teacher-Directed," "Child-Directed,"
"Nonauthoritarian" and
"Authoritarian" responses were tallied and totaled for the individual
members of the sample.
System for Questions on the "PTASR"
.
It was necessary to devise a sys-
tem for evaluating the aides' responses to Questions 8, 10, 15, 16, 17,
18, and 19, which appear on the first half of the Interview Schedule.
Remmers' and Ewart's (1941) seven-point scale was chosen over the
Likert five-point scale because of the wide range afforded in the
evaluation process. A number value of +3, +2, +1, 0 (neutral or no
response),
-1, -2, -3 was assigned. Plus-three is "Strongly Agree,"
+2 is "Agree," +1 is "Mildly Agree," -1 is "Mildly Disagree," -2 is
"Disagree," and -3 is "Strongly Disagree." The breakdown as to how
this system was used and the qualifying statements for each question
are listed below:
Question 8 : As a parent and teacher, do you find it
difficult at times to step out of the "role" of
parent when working with children in the class?
Analyses : Level of "difficulty" -3 to level of "ease"
+3 for stepping out of role of parent to role of
teacher when in classroom. Persons reporting much
"difficulty" receive -3; persons reporting no diffi-
culty +3. Persons who reported perceiving no dif-
ference in the role of parent to the role of teacher
were given 0. Persons falling into other categories
depending on level of agreement or disagreement were
given +2, +1 or -2, -1
.
Questi on 10 : Do you find at times you slip into
the role of "teacher" v/hen interacting with your
child at home?
Analyses : Level of "ease" stepping into role of
teacher when interacting with children at home.
(The system used in Question 8 was also used for
Question 10.)
Question 15 : Some educators feel children learn
when the teacher guides and assists them; showing
them what to do and when to do it. What do you
think of this method?
Question 16 : Some educators feel children learn
on their own, at their own pace, without the con-
stant help of an adult or teacher. How do you feel
about this method?
Analyses : Level of "agreement"-"disagreement" to
"Teacher-Directed" classroom, "Child-Directed"
classroom. Persons reporting much agreement
receive +3; strong "disagreement
-2; persons fall-
ing into other categories depending on level of
"agreement" to "disagreement" were given +2, +1
or -2, -1. Persons with no preference 0.
Question 17 : Of the two methods, which do you
prefer?
Analyses : Range of preference for or against
teaching approaches in Questions 15 and 16. Per-
sons reporting preference for "Teacher-Directed"
approach given -3; "Child-Directed" +3; persons
falling into other areas depending on level of
"agreement" to "disagreement" toward the two
approaches v/ere given +2, +1 if favored "Child-
Directed" and -2, -1 in favor of "Teacher-
Directed"; neutral or no preference, 0.
Question 18 : If you had the opportunity to set
up your classroom with all the toys, furniture,
materials, etc. --including the type of children
you enjoy working with, plus the type of activities
you prefer--what v^ould this classroom be like?
Analyses : The number of descriptions which v;ere
"like" Head Start, "unlike" Head Start. Persons
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giving three or more descriptions received +3; twodescriptions, +2; one description, +1. Persons
with no descriptions, 0. Perhaps with three or
more descriptions ("Unlike")
-3; two,
-2; one -1
Question 19: What is your feeling about a teacher
who insists on having a class where children work
together in large groups; in half-hour to 45-minute
blocks of time; where children move together from
one activity to another; where these activities are
directed by a teacher, and where this schedule must
be followed with no variations?
Analyses : Range of "agreement" to "disagreement"
toward structured, "teacher-directed" classroom
(the method used in Questions 15 and 16 was used
for Question 19).
Because of the difficulty the researcher had qualifying the
responses to the above questions, a panel of judges was asked to
evaluate the system employed and the number value given for each
response. The method of evaluation was the same as that used for the
hypothetical cases, i.e., the questions were read; responses given;
researcher gave a number rating of the responses according to the seven-
point scale, +3 Strongly Agree, +2 Agree, +1 Mildly Agree, 0 Neutral/
No Response, -1 Mildly Disagree, -2 Disagree, -3 Strongly Disagree.
The judges were asked to record their level of agreement to disagree-
ment on a different scale: +2 Strongly Agree, +1 Agree, 0 Uncertain,
-1 Disagree, -2 Strongly Disagree. The theoretical score range for the
judges' scale was: -128 to +128 (maximum number of low to high points
for each question X N = 16). The score range based on the sum of
scores for each question for this sample v/as 92 to 116. The following
are the questions ^by number) and the panel 's comoosite scores for each
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question: Question 15, 108; Question 16, 92; Question 17, 99;
Question 18, 116; and Question 19, 89. The level of agreement on the
part of the judges with the researcher's interpretation appears to be
high.
CHAPTER IV
ANALYSIS OF THE DATA
Introduction
It was established in the preceding chapter that the method
for acquiring data for this exploratory study was done through the
administration of a questionnaire, "A Survey of Opinions Regarding the
Bringing Up of Children." This instrument was comprised of four
scales. Itkin I, Itkin II, Koch III, and K&K IV. These scales mea-
sured attitudes on general child rearing practices; discipline; free-
dom of the child; and attitudes on traditional and progressive views
toward education, respectively. While the questionnaire measured atti-
tudes on the aforementioned dimensions, the interview schedule
"Paraprofessional Teacher-Aide Self Report Schedule" (PTASRS), was
employed to elicit the participants' attitudes toward their experience
as teacher-aides in Head Start. The PTASRS also served as a means to
confirm categories for participants who scored in the variable range on
the education scale of the questionnaire.
This chapter will focus on the analysis of the data in relation
to the five research questions posed for the study. The question will
be presented first, followed with the analysis. An interpretation of
the findings will be given in the discussion section which will con-
clude this chapter. Given the exploratory nature of the research and
the small sample size, the data and analysis will be presented in
simple descriptive form.
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Analysis
Question One: Is the parenting style of aides in the Head Start
Program authoritaria n or nonauthoritarian with respect to attitudes
to_ward child rearing, discipline, and attitudes toward freedom of
Table 2 demonstrates that six of the participants were
reported to express authoritarian views toward their parenting styles:
seven nonauthoritarian; and three scored in the variable range. These
results were obtained from composite scores received on three scales
of the questionnaire, i.e., Itkin I, Itkin II, and Koch III. These
scales measured their attitude toward general child rearing practices:
discipline; and attitudes toward freedom of children. The composite
scores on the three scales were rank ordered and the median for the
score range was found. The score range for the study group was from
522 to 883 with a median of 774. There was a transitional range of 762
to 783, i.e., numbers which clustered around the median "plus" or
"minus" 25 points. For the purposes of this study, participants who
scored in the variable range were classified as "Neutralists" with
respect to their views regarding parenting styles.
Question Two: Are the teaching styles of aides in Head Start Programs
progressive or traditional, using the indices of: classroom manage-
ment, role of the teacher, view of child as learner, and curriculum?
The results for the above question are shown in Table 3 and Table 4.
Table 3 shows that three of the sixteen in the study group expressed
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TABLE 2
DISTRIBUTION OF PARENT-AIDES' COMPOSITE SCORES ON ATTITUDES
TOWARD GENERAL CHILD REARING PRACTICES (ITKIN 1)
DISCIPLINE (ITKIN II), AND FREEDOM OF CHILD
(KOCH III)
Program Affiliation
and Code Number Rank Ordered Scores Groups
Program C -- 6 883
Program B -- 3 858
Program C — 10 845
Program B -- 1 842 AUTHORITARIAN
Program B -- 4 831
Program C — 14 831
Program C — 8
Program C — 7
Program C -- 11
783
776
762
VARIABLE: NEUTRAL
Program B — 2 731
Program A -- 16 715
Program A — 13 694
Program A — 15 646 NONAUTHORITARIAN
Program C -- 9 641
Program B -- 5 611
Program A — 12 522
Median = 774
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RANK ORDER OF
NEUTRAL
TABLE 3
PARENT-AIDES' SCORES FOR
AND TRADITIONAL TEACHING
(K&K IV)
PROGRESSIVE,
STYLES
Program Affiliation
and Code Number Scores Teaching Style
Program A -- 12 +25
Program B -- 5 +24 PROGRESSIVE
Program B -- 2 + 8
Program C — 6 ^+ 4
Program C -- 9 + 3
Program A -- 16 + 2 NEUTRAL
Program A -- 15 + 2
Program B — 7 + 1
Program A -- 14 - 1
Program C — 8 - 2
Program C — 11 - 4
Program B -- 4
.
- 6
Program B -- 3 - 8
Program C -- 10 - 11 TRADITIONAL
Program A -- 13 - 12
Program B -- 1 - 13
Median = 0 (+ or +5 - 5)
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TABLE 4
FINAL CLASSIFICATION OF PARENT
-AIDES
' ATTITUDE TOWARD
"TRADITIONAL" AND "PROGRESSIVE" EDUCATIONAL PRACTICES
AS PER RESPONSE TO: "PARAPROFESSIONAL TEACHER-
AIDE SELF REPORT SCHEDULE"
Program Affiliation and Code Number
Progressive Traditional
Program B — 2
Program B -- 5
Program C — 8
Program C -- 9
Program C -- 11
Program A -- 12
Program A -- 16
Program B -- 1
Program B -- 3
Program B -- 4
Program C -- 6
Program C -- 7
Program C -- 10
Program A -- 13
Program A -- 14
Program A -- 15
Total and
Percentage: 7 = 44% 9 = 56%
N = 16
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preferences in favor of progressive educational practices; five toward
traditional; and eight scored in the neutral range. However, when the
latter participants were questioned further regarding their views
toward these two dimensions, four were judged as having traditional
views and four progressive. Thus, Table 4 gives the final classifica-
tion for the group. These findings indicate that 56% of the study
group have favorable attitudes toward traditional practices and 44%
have attitudes which are reflective of progressive views toward educa-
tional practices.
The attitudes toward teaching styles were analyzed according
to scores on the K&K IV Scale which measured attitudes varying from
very favorable toward progressive educational practices to very favor-
able toward traditional practices. Of the 20 statements which consti-
tuted this scale, 10 were statements which adhered to the progressive
philosophy on educational practices and 10 were representative of
views toward traditional approaches to education on the above indices,
i.e., classroom management, role of teacher, view of child as learner,
and curriculum. The attitude score is the sum of the item scores for
the 10 items constituting each scale. The total score was computed by
the traditional score from the progressive score. The total score
range for the study group was +1 to +25 on the positive side of the
scale (progressive) and -1 to -13 on the negative side of the scale
(traditional). Table 2 shows the rank order of the scores and the
median range (0). Thus, persons scoring high on the positive side of
the scale were judged to have favorable attitudes toward progressive
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educational practices and persons scoring low on the negative side of
the scale were judged to have favorable attitudes toward traditional
educational practices. Persons scoring on either side of the median
(+5 or
-5) were reported as neutral, having neither strong opinions
favoring either educational practices. The neutral range as seen on
Table 3 was from -4 to +4.
As mentioned earlier, the interview schedule was used to fur-
ther analyze the respondents who fell into the neutral category in
order to confirm traditional or progressive group status. Examples of
the questions asked regarding preferences toward practices, and the
method for analyzing the responses, are given in Appendix A and
Appendix B. Table 4 shows the results of these findings.
Qjjestion Three: Is there a relationship between parenting styles and
teaching styles of Head Start Program aides? (a) Are authoritarian
aides progressive or traditional? (b) Are nonauthoritarian aides
progressive or traditional? The following five groups were formulated
in order to facilitate analysis of the participants in terms of
Question Three:
Group A — Authoritarian-Progressivist (Auth-Prog)
Group B -- Authoritarian-Traditionalist
(Auth-Trad)
Group C -- Nonauthoritarian-Progressivist
(Nonauth-Prog)
Group D -- Nonauthoritarian-Traditionalist
(Nonauth-Trad)
Group E -- Variable Groups: Neutral -Progressivist
(Neu-Prog)
; Neutral -Traditional ist
(Neu-Trad)
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The participants were placed intp one of the above groups on the basis
of cores on the questionnaire (See Table 2) and the final groups
Identified in Table 4. Table 5 gives examples of groups according to
parenting and teaching styles.
The findings on Table 5 show that of the 16 participants in the
study, none were identified as Authoritarian-Progressivist
; six were
grouped as Authoritarian-Traditionalist; and five as Nonauthoritarian-
Progressivist. Further, two were found to be in the Nonauthoritarian-
Traditionalist group and of the three in the variable group, two are
Neutral-Progressivist and one was Neutral
-Traditional ist. These
results reveal that: (a) all (100%) Authoritarian aides are
Traditional
; and (b) most (71%) of Nonauthoritarian aides are
Progressive.
Question Four: What percentage of aides have parenting/teaching styles
in concert with the ideal goals of Head Start? In order to respond to
Question Four, percentages were determined by the number of respondents
who were classified into one of the six groups which resulted from
Question Three. The Nonauthoritarian-Progressivist group was con-
sidered the group with those views which are reflective of the basic
philosophies of the Head Start Program. Thus, only 32% of the partici-
pants were identified as having views which adhere to the principles of
Head Start. The remaining participants were identified as having views
which are variant to the basic philosophy of the program.
The final question is concerned with those variables which may
be related to the groups which were formulated for the study. The
TABLE 5
DISTRIBUTION OF PARENT-AIDES
' ACCORDING TO PROGRESSIVE
OR TRADITIONAL TEACHING STYLE AND AUTHORITARIAN
OR MONAUTHORITARIAN PARENTING ATTITUDES
Teaching Style
Parenting Attitudes
Authoritarian Nonauthoritarian Neutral
PROGRESSIVE —
Program B -- 2
Program B -- 5
Program C -- 9
Program A -- 12
Program A — 16
Program C
Program C
- 8
- 11
(0) (5) (2)
Program B -- 1
Program B -- 3
TRADITIONAL Program B - 4
Program C -- 6
Program C -- 10
Program A -- 14
( 6 )
Program A -- 13
Program A -- 15 Program C -- 7
( 2 ) ( 1 )
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results will be reported under sections "A" and "B" of Question
Five.
Question Five: Is the demographic data (proqranmatic involvement and
sociological phenomena) implicated in the "parentino/teaching" group-
inqs of aides in Head Start?
^—Are the sociological phenomena (i.e., number of children,
ethnic affiliation, and educational training) implicated in the
^arenting/teaching" groupings of aides in Head Start? Because of the
small sample size, it was difficult to identify demographic variable(s)
which may be implicated in the study groups. However, Table 6 shows
that in terms of ethnic affil iation and the number of children per
family, there appears to be some implications. Seventy-five percent
of the aides represented in the Authoritarian-Traditionalist group
are of Afro-American descent, and 95% of parent-aides in the
Nonauthoritarian-Progressive group have four or more children.
B. Is the programmatic involvement (i.e., number of years in
program, amount of inservice training, and attitude toward training)
implicated in the "parenting/teaching" groupings of aides in Head
Start? Question "B" will be discussed in two sections. The first sec-
tion is concerned with programmatic involvement, i.e., number of years
in program, and amount of inservice training, and program affiliation.
The second part of this question is concerned with the participants'
attitudes toward training and the effects of the Head Start experience
on their child rearing practices.
DEMOGRAPHIC
DATA
ACCORDING
TO
PARENTING
ATTITUDE
AND
PREFERRED
TEACHING
STYLE
CLASSIFICATIONS
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Table 7 shows that there is no relationship between number of
years as teacher-aide in Head Start and the amount of inservice train-
ing for the "parenting/teaching" groups posed for the study. The two
groups with the largest number of participants (Authoritarian-Traditional
and Nonauthoritarian-Progressive) have similar years of experience in
both areas. This is also shown for participants in the Nonauthoritarian-
Traditional and Variable Groups. Further, participants with a minimum of
SIX months to one year of experience and those with four or more appear
in all groups except the Variable Group— in which case there are none
with experience exceeding four years. The interview report provided addi-
tional information regarding the number of years of employment. For
those participants who reported four or more years, one reported having
been employed for eight years, two for ten years, and two since the
inception of Head Start (15 years). With regards to program affiliation,
only one program is represented: the Nonauthoritarian-Traditional,
Neutral-Progressive and Neutral
-Traditional Groups (Program A:
Nonauthoritarian-Traditional, and Program C: Neutral -Progressive
,
Neutral -Traditional ) . However, 60% of the participants from Program B
are represented in the Authoritarian-Traditional group.
The second part of Question "B" was analyzed according to the
participants' attitude toward their training experience. The interview
report provided the following data: Table 8 shows that 56% of the
respondents were very satisfied with their training experience; 19%
were mildly satisfied; and 25% were found to have negative feelings
toward this experience. The following responses were given more fre-
quently as the positive and negative aspects of inservice training:
PARENTING/TEACHING
GROUPINGS
ACCORDING
TO
TEACHING
EXPERIENCE
AND
INSERVICE
TRAINING
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Positive Aspects
of Trainfn^
The training was very helpful;
taught me how to work with
children.
I learned a lot; might not
have been much, but I
learned something.
Overall, training is very
good; it helped me to
understand children.
Training— is beautiful, good;
taught me how to behave with
kids.
Negative Aspects
of Training
Training is limited for Day
Care staff.
We need more training.
Training is repetitious.
Training is very boring.
Teachers are not consulted
as to what their training
needs and interests are.
Need preservice training and
more classroom training.
In addition to ascertaining what feelings participants had toward their
training experience, they were asked to describe the number of changes
they would make in the training program. The following suggested
changes correlate highly with the negative aspects that were reported
toward training:
Suggestions for Changing Training Program
Provide ongoing training for Day Care staff.
Have teachers select training topics--not administrators.
Provide more training--both inservice and preservice.
Offer training prior to teaching experience.
Change quality of workshops---less repetition.
Conduct training at local Centers.
Other suggestions included those which were concerned with the length
of the workshops (some felt they were too long) and the content of
training sessions. Such topics as "how to manage large groups of chil-
dren" and "how to work with problem children" were suggested. Another
suggestion had to do with providing beginning courses in Spanish for
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teachers who work with bilingual children. Although the majority of
the respondents offered suggestions for changes, there were five who
said they were satisfied with the training as is.
Discussion
Several conclusions are possible from the compilation of data
and the analysis employed in this study.
Question One. Despite the small sample size, there appears to be some
variability in the study group's attitude toward "Authoritarian/
Nonauthoritarian" parenting styles. For this study group, there were
those who were found to express preferences toward "Authoritarian"
parenting styles, as well as those who favored "Nonauthoritarian"
parenting styles. Although the difference in number was greater for
participants who favored "Nonauthoritarian" parenting styles, this dif-
ferencG was so small (by one) that it is hardly worth mentioning. How-
ever, given the fact that there were three participants who were
classified as having "Neutral" views, the overall findings suggest that
there is some variability in attitude toward these dimensions within
this study group.
These findings suggest that participants who were judged to
have "Authoritarian" views toward their parenting practices tend to
favor more strict control of children; whereas, the "Nonauthoritarian"
participants usually favor less control and more democratic methods of
child rearing (W. It kin, 1952).
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Question Two
. The findings on Question Two indicate that teacher-
aides in Head Start have attitudes toward teaching approaches which
are both traditional and progressive. These results seem to suggest:
(1) teacher-aides with traditional views are more "task-oriented";
(2) aides with progressive views are more "child-oriented"; and
(3) there is a close relationship between aides' traditional or pro-
gressive attitudes and actual or perceived teacher classroom behavior
related to students. Thus, there is reason to believe that teacher-
aides who are traditionalist will interact with children in a tradi-
tional manner and aides who are progressivist will interact with
children in a progressive manner.
Question Three
.
Question Three provides data which indicate that
there appears to be a relationship between aides' parenting styles and
teaching styles. All program aides who were identified as authori-
tarian were also identified as traditional. Similarly, most aides
(71%) with nonauthoritarian parenting practices tended to have pro-
gressive views toward educational practices. The findings seem to sug-
gest that there is some relationship between attitudes toward parenting
and teaching practices for the study group. This pattern constitutes a
form of construct or internal validation. By and large the child
rearing attitudes correspond to the appropriate or predicted teaching
style.
Question Four
.
Question Four was proposed to determine what percentage
of aides have parenting/teaching styles in concert with the ideal goals
o
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Head Start. The finding on this question shows that only 32« of all
aides interviewed and tested have parenting and teaching views which
parallel the principles of Head Start; whereas, 68% of the aides
expressed views on parenting and/or teaching practices which run
counter to the philosophies of Head Start. This finding is in keeping
with Question Two, where it was found that a larger percentage of aides
in the program identified with traditional views on teaching prac-
tices.
Question Five
. The final question was concerned with those variables
which may be related to the groups formulated for the study. The
results of this question showed that: (1) demographic data such as
number of children and ethnic affiliation were implicated in the
Authoritarian-Traditional and the Nonauthoritarian-Progressive groups.
Of the six parent-aides classified in the former group, 75% were
identified as Afro-Americans. Further, of the five parent-aides
classified in the latter group, four were reported to have four or
more children. The variable that did not appear to be implicated in
the study groups was that of educational background. Parent-aides with
more than a high school education were represented in all groups except
the Authoritarian-Progressive and Neutral groups. Likewise, aides with
less than a high school diploma were spread among all groups. It is
important to note that the small sample size made it difficult to
identify patterns, trends for the study group; however, despite this,
the factors which have been mentioned do provide interesting data con-
cerning parent-aides in Head Start Programs.
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The second part of Question Five was concerned with the extent
programmatic involvement, that is. number of years in program, amount
of inservice training, and attitude toward training, are implicated in
the "parenting/teaching" groupings of aides in Head Start. It appears
that all of the above variables were not implicated in the groups posed
for the study. This is an interesting finding, especially for parent-
aides who have been with the program as much as 10 to 15 years. These
aides were classified as Authoritarian-Traditionalist. What this find-
ing suggests is that Head Start's training program has not adequately
met the needs of the aides in the program. Given that Head Start seeks
to provide an educational program which is geared toward more pro-
gressive, open-classroom points of view, this finding indicates that
the present inservice training has not made an impact of parent-aides'
views toward Progressive-Nonauthoritarian parenting and teaching atti-
tudes.
I
CHAPTER V
SUMMARY, CONCLUSIONS, RECOMMENDATIONS
The major purposes of this study were: (1) to describe the
parenting and teaching styles of Head Start parent-aides in view of
"authoritarian/nonauthoritarian" parenting styles, and "traditional/
progressive teaching styles, in addition to determining the relation-
ship between these styles; (2) to determine the relationship between
aides parenting/teaching styles and the goals of Head Start Programs:
and (3) to identify sociological and/or programmatic phenomena which
seem implicated in the behaviors of Head Start aides.
In Chapter I, the problem related to an analysis of teacher-
aides' parenting and teaching practices was presented. The problem
was concorned with whether aides in Head Start Programs have training
experiences that are geared to their individual needs. It was sug-
gested that the present training plan does not take into account their
"commonly learned practices" and that these may have more influence on
their teaching methods than the methods given through inservice train-
ing.
Chapter II reviewed that literature which is related to the
study of "mothers" as teachers of their own preschool children; atti-
tudes on child rearing practices and the influence of certain practices
on the development of the child. The chapter also reported on the
positive aspects of early intervention programs for preschool children.
An overview of Head Start, the training program, and the role of the
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paraprofessional as teacher-aide was given. Chapter II concluded with
a discussion on the relationship of teachers' beliefs on their class-
room practices.
Chapter III discussed the methods for acquiring data for the
present study. It was shown that two instruments were used, "A Survey
of Opinions Regarding the Bringing Up of Children" questionnaire, and
an inservice schedule, Paraprofessional Teacher-Aide Self Report
Schedule" (PTASRS). Sixteen teacher-aides currently working in three
Head Start Programs in Western Massachusetts comprised the sample for
this exploratory study. In the previous chapter, the findings related
to an analysis of teacher-aides' parenting and teaching attitudes were
presented and analyzed. In the present chapter, a summary of the find-
ings and the conclusions reached are presented. This chapter will con-
clude with a presentation of recommendations based on the findings and
conclusions.
Summary and Conclusions
In this section, the findings are briefly summarized, followed
by the conclusions reached from these findings. The summaries and con-
clusions are provided separately for each of the research questions.
Question One: Is the parenting style of aides in Head Start Programs
authoritarian or nonauthoritarian with respect to attitudes tov;ard child
rearing, discipline, and attitudes toward freedom of children? The
results for Question One were obtained through scores received on the
questionnaire "A Survey of Opinions Regarding the Bringing Up of
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Children." It was shown that six participants were judged to have
authoritarian parenting styles, seven nonauthoritarian, and three
scored in the neutral range on the parent opinion questionnaire. What
the data suggest is that aides who have authoritarian views toward
parenting favor more strict control of children, whereas aides with
nonauthoritarian views favor less control and more democratic methods
of child rearing.
It is important to note that among the parent-aides who were
judged to have authoritarian parenting styles, 75% were of Afro-
American descent. These parent-aides were also found to express
preference for traditional teaching practices. This finding is in keep-
ing with other research on black mothers, i.e., they tend to be highly
structured in their parenting/teaching styles. Although past research-
ers have reported large family size as one possible explanation for
black mothers' authoritarian parenting style, this explanation did not
hold true for the mothers in this study. In fact, the authoritarian-
traditional black mothers reported having less children than most (95%)
of the mothers in the nonauthoritarian-progressive group. (This group
had four or more children per family.)
On the basis of these findings, it may be concluded that there
are ethnic differences in relation to parent-aides' attitude toward
child rearing practices. For the most part, black parent-aides identify
strongly with traditional parenting values, whereas Puerto Rican and
white parent-aides expressed preference for nonauthoritarian parenting
styles.
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Que s
.
p-on Two: Is the teaching style of aides in Head Start Pronr.m.
progressive or traditional, using the indices of: classroom management.
role of teacher, view of child as learner, and curriculum? Teaching
styles were analyzed according to scores on the K&K IV Scale of the
questionnaire. This scale measured favorable and/or unfavorable atti-
tudes toward traditional and progressive educational practices. Per-
sons scoring high on the positive side of the scale were judged to
have favorable attitudes toward progressive educational practices and
persons scoring low on the negative side of the scale were judged to
have favorable attitudes toward traditional educational practices.
Persons scoring on either side of the median were reported as neutral.
It was found that three of the sixteen participants scored high on the
progressive side of the scale, and five scored low on the traditional
side of the scale. Eight scored in the neutral range. The interview
schedule (PTASRS) served as a means to determine to what extent the
participants who scored in the neutral range were either more pro-
gressive or traditional in their views on education. On the basis of
scores on the questionnaire and scores received from the PTASRS, it
was determined that 44% of the participants in the neutral range were
found to have progressive views toward educational practices and 56%
had more traditional views on educational practices.
It can be concluded that most of the participants in this study
identify strongly with traditional educational practices. However, it
is interesting to note that while many of the participants were found
to prefer a more teacher-directed, structured classroom environment,
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within this group there were those who expressed concern that "some
flexibility and opportunity for children to make choices" should be pro-
vided in the daily structure of the preschool class. Nevertheless, it
may be concluded that because some aides have traditional views on edu-
cation, they will be more inclined to interact with the children in a
more structured teacher-directed style.
Question Three: Is there a relationship between parenting styles and
teaching styles of Head Start Program aides? (a) Are authoritarian
aides progressive or traditional? (b) Are nonauthoritarian aides pro-
gressive or traditional? In order to facilitate the analysis of
Question Three, the following study groups were formulated:
Author! tarian-Progressivi St, Authoritarian-Traditional ist
,
Nonauthor i tar ian-Progressivi St
,
Nonauthoritarian -Traditional ist.
Neutral -Progress! vi St and Neutral -Traditional ist. The participants
were placed into the aforementioned groups according to scores on the
questionnaire. While none of the participants were identified as
Authoritarian-Progressivist
,
six were grouped as Authoritarian-
Traditionalist, five as Nonauthoritarian-Progressivist
,
two
Nonauthoritarian-Traditionalist, and three were placed in the variable
group. Among the variable group, two are Neutral -Progressivist and
one was Neutral-Traditionalist. The major findings for this question
show that aides who were found to have authoritarian views toward
parenting practices expressed traditional views toward educational prac-
tices, whereas most nonauthoritarian aides were shown to favor pro-
gressive educational practices.
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Therefore, it can be concluded that (1) for most of the par-
ticipants there is a relationship between parenting and teaching
practices; (2) aides with authoritarian views toward parenting prac-
tices tend to have traditional views toward educational practices; and
(3) most nonauthoritarian aides tend to have progressive views on edu-
cational practices.
Question Four; What percentage of aides have parenting-teaching styles
in concert with the ideal goals of Head Start? Percentages were
determined by the number of participants who were classified into one
of the groups resulting from the previous question. Furthermore, the
Nonauthoritarian-Progressivist group was identified as the group with
those views which are in keeping with the basic philosophy of Head
Start. The results on this question showed that only 32% of the par-
ticipants were identified as Nonauthoritarian-Progressivist. Thus it
may be concluded that inservice training has had little effect on 67%
of the aides' attitudes on parenting and teaching practice. Because
the researcher speculated that some aides in the program may have views
which are variant to those espoused by Head Start, and that these views
may have an effect on how the aide interacts with the children in the
program, given this finding, it may be concluded that this data supports
the notion that the training program will have to be modified in order
to accommodate those aides whose views are not in harmony with the ideal
goals and principles of the Head Start Program.
1
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Question Five: Is the demographic data (sociological phenomena and
programmatic involvement) implicated in the "parentinq/teachinq"
groupings of aides in Head Start?
A. Are the sociological phenomena (i.e., number of children,
ethnic affiliation, and educational training) implicated in the
“parentinq/teaching" groupings of aides in Head Start? Despite the
small sample size, there were interesting sociological factors which
appear in the parent/teaching groups in terms of ethnic affiliation,
number of children, and educational background: (1) seventy-five
percent of aides within the Authoritarian-Traditional group were of
Afro-American descent; (2) ninety-five percent of Nonauthoritarian-
Progressive parent-aides have four or more children; and (3) educa-
tional training was not a predictor on attitudes toward authoritarian/
nonauthoritarian, traditional/progressive parent teaching dimensions.
Parent-aides with educational training beyond high school and those
with less than a high school education were found to be represented in
both the Authoritarian-Traditional and Nonauthoritarian-Progressive
groups.
On the basis of these findings, it may be concluded that while
ethnic affiliation and number of children appear to be implicated in
the study groups, educational background was not a significant factor.
B. Is the programmatic involvement (i.e., number of years in
program, amount of inservice training, and attitude toward training)
implicated in the "parenting/teaching" groupings of aides in Head
Start? Question "B" will be summarized first according to programmatic
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involvement, i.e., number of years in program, the amount of inservice
training, and program affiliation. Secondly, a summary of the partici-
pants' attitudes toward training and the effects of the Head Start
experience on their child rearing practices will be presented.
It was found that there appears to be no relationship between
the number of years an aide is employed in Head Start and the amount of
inservice training for the "parenting/teaching" groups formulated for
the study. The groups with the largest number of participants
(Authoritarian-Traditional and Nonauthoritarian-Progressive) have simi-
lar years of experience and training. This was also shown for partici-
pants in the Nonauthoritarian-Traditional and Variable groups. Further-
more, participants with a minimum of six months to one year of experi-
ence and those with four or more appear in all groups except the
variable group in which case there are none with experiences exceeding
four years. It is interesting to note that the interview provided
additional information concerning years of employment. For those aides
who reported four or more years, one reported having been employed for
eight years, two for ten years, and two since the inception of Head
Start (15 years). This finding is particularly interesting in that it
shows that only 13% of the participants with experience exceeding four
years have views which are reflective of the program. What this find-
ing seems to suggest is that an extensive number of years of work
experience and training have little effect on these participants'
attitude toward those views which are advocated by Head Start.
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Based on the parent-teaching classifications, it may be con-
cluded that inservice training has had little, if no, effect on some
parent-aides, even though both nonauthoritarian and authoritarian aides
received the same amount of training. It appears that aides who were
identified as Authoritarian-Traditionalist may be going on traditional
values rather than the values ascribed by Head Start. This findina is
further substantiated by the ethnic breakdov/n for the Authoritarian-
Traditional group (75% black). Other researchers have found that while
lower-class people in general have traditional
-authoritarian parenting
attitudes and teaching preferences, this has been especially docu-
mented among black communities. Thus, it may be concluded that black
parent-aides are paying more attention to the structure which they grew
up with and inservice training has not broken through these values.
In regards to program involvement and/or affiliation, while all
programs are represented in the Authoritarian-Traditional and
Nonauthoritarian-Progressivist groups. Program A is the only program
represented in the Nonauthoritarian-Traditional group, and Program C is
the single program represented in the Neutral -Progressive/Traditional
group. What is of particular interest with respect to program affilia-
tion is the finding on Program B that 75% of the parent-aide group
within the program were represented in the Authoritarian-Traditional
group. Furthermore, of the aides represented in this group, two were
of Afro-American descent. This finding supports the conclusions stated
earlier regarding the fact that inservice training has had little, if
no, effect on black parent-teacher aides.
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The second part of Question "B" is concerned with the partici-
pants' attitude toward training and certain aspects of their child
rearing practices. The results from the interview revealed that 56%
of the participants were very satisfied with their training experience,
19% were mildly satisfied, and 25% were found to have negative feelings
toward this experience. Participants who expressed positive feelings
seem to feel that the training was very helpful in showing them how to
work with young children. Participants with negative views expressed
concern that the training was repetitious, boring, and limited. What
is more, participants who had positive and negative feelings about
training were in agreement that aides should be consulted as to what
their training needs and interests are.
When asked whether their experience with Head Start had an
effect on their attitudes toward their parenting practices, 98% of the
participants reported that in the area of discipline and their view
of the child as a learner, being involved in the program brought about
a change in attitude toward these two dimensions. This finding was a
surprise, given that parents in the Authoritarian-Traditional group
reported more changes in attitude tovyard discipline, and parents in the
Nonauthoritarian-Progressive group reported more changes in attitude
toward their view of the child as learner (See Table 8). Although it
is unclear why these attitudes were not reflected in the various
classifications of parenting/teaching attitudes, in particular the
Authoritarian-Traditional group, it is plausible to conclude that the
"Head Start" experience has provided some aides with an awareness of
\ J
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the need to become more flexible in their disciplinary practices, and
more understanding of the individual needs of the young child.
In conclusion, evidence was sought to describe the parenting
and teaching styles of Head Start aides in terms of "authoritarian/
nonauthoritarian" parenting styles, and "traditional /progressive"
teaching styles. The study also sought to determine whether there is
a relationship between aides' parenting and teaching styles and goals
of the Head Start Program. Finally, the study sought to identify
0
sociological and/or programmatic phenomena which seem implicated in
the behaviors of Head Start aides.
The results of the study conducted with 16 paraprofessional
staff representative of three Head Start Programs in Western
Massachusetts showed that 56% of the 16 parent-aides preferred "tradi-
tional" approaches toward classroom teaching and 44% expressed favor
toward "progressive" educational approaches. It was also determined
that there appears to be a relationship between parenting and teaching
styles. All (100%) authoritarian aides were traditional in their views
toward education, and most (71%) nonauthoritarian aides were progressive.
Despite the number of years of teaching experience and inservice train-
ing, only 32% of the parent-aides expressed attitudes toward parenting
and teaching which parallel Head Start's philosophy on child rearing
and teaching. Furthermore, over half of the respondents were judged as
having attitudes toward parenting and teaching which are incongruent
with the goals of the program.
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It is interesting to note that ethnic affiliation, orogram
involvement, and size of family v/ere identified as significant demo-
graphic variables in the parent-aides' attitudes on parenting and teach-
ing practices. Seventy-five percent of "Authoritarian-Traditional"
aides are of Afro-American descent; sixty percent of the staff at one
of the Centers were identified as having Authoritarian-Traditional
views on parenting/teaching; and ninety-five percent of
Nonauthoritarian-Progressive aides have four or more children.
While this study was conducted in order to identify parenting
and teaching practices of paraprofessional aides, and to examine the
degree to which these practices coincide with the ideal goals of the
program, these data were also gathered for the purpose of providing
information which will be helpful to Head Start staff who develop
inservice training for paraprofessional staff. The findings of the
study reveal that on the whole, most aides currently working in the
program have views which are not in accord with the ideal goals of
Head Start. On the basis of these findings, it is apparent that inser-
vice training programs must be altered to better meet the needs of the
parent-aides involved in the program.
Recommendations for Further Research
Because this study was exploratory in nature and provided an
investigation into an area which is fairly new to the educational
researcher, the prospects for future examination on this topic are
infinite.
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As a result of the data received from this initial inquiry into
the "Analysis of the Relationship Between the Parenting and Teaching
Attitudes of Paraprofessional Teacher-Aides in Selected Head Start
Programs," the following recommendations are based on the findings and
conclusions of this study and the perceptions of the researcher:
1. The data derived from the study should be useful
to Head Start personnel who develop training pro-
grams for parent-aides. Provisions will be made
for the training staff to receive the results of
the study.
2. The present study should be replicated with a
larger sample representative of a wider geographi-
cal area in order to determine whether parent-
aides in other programs have similar attitudes
toward parenting and teaching practices.
3. Additional means of assessing attitudes and prac-
tices of parent-aides should be considered in
data collected for a similar study. In particular,
some form of home and classroom observation should
be included in the investigation.
4. While the present study did not examine the degree
to which Head Teacher's views on parent/teaching
practices have an effect on aides' attitude toward
these dimensions, this variable should be assessed
in a follow-up study.
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5. Ins6rvic6 training programs should bo oxaminod
to determine why the programs have little, if
no, effect on parent-aides' views toward
parenting and teaching practices.
6. On the basis of the findings, it may be con-
cluded that the present training program had
little effect on black parent-aides toward
parenting and teaching practices. This
researcher recommends that inservice trainers
make a point to gear training sessions to the
individual needs of the parent-aide staff.
More experiential learning opportunities should
be provided, i.e., video taping, role playing,
observations, as well as supervision of and
constant communication with the parent-
aide.
7. It must be recognized that black parent-aides
tend to have traditional views on parenting and
teaching practices. Therefore, some form of
culture-free measures should be devised in order
to determine whether black parent-aides with
traditional -authoritarian views have an adverse
effect on the child's attitude toward school,
achievement level, and sense of autonomy.
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8. Finally, some measures should be taken to
include parent-aides in the planning of inser-
vice training sessions in order to meet the
individual training needs of the para-
professional staff.
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APPENDIX A
COVER LETTER
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SCHOOL OF EDUCATION
May 1980
Dear Teacher-Aide:
tparhL
process of conducting a survey on how Head Startteacher-aides feel preschool children should be taught. Informa-tion regarding this subject will be solicited on two levels:
(1) your views as a parent; and (2) your views as a teacher-aide.
fppi
^ if’^e’^ested in finding out how you
rnnH
'' training experience. Since past studies
conducted in these areas failed to seek the opinions of teacher-
teachers, parents, and/or trainees in the program), this
study attempts to address this void.
^
this project by passing on your own ideas when
responding to the parent information and teacher-aide question-
naires. The final means for collecting data will be a personalinterview conducted either by this researcher or my assistant
Debbie Light.
Participation is strictly voluntary. Therefore, if you want
to contribute your views, please fill out the information on the
attached sheet.
The data resulting from this survey will assist in providing
more meaningful inservice training programs for teacher-aides in
Head Start.
Thank you.
Ruth Green
Graduate Student
School of Education
University of Massachusetts
APPENDIX B
PERMISSION FORM
STUDY PERMISSION FORM
I am willing to participate in this study: YES NO
Name of Teacher-Aide:
Telephone Number:
Head Start Center:
Number of years with program:
If parent, please list ages of children:
APPENDIX C
DEMOGRAPHIC INFORMATION
ni
DEMOGRAPHIC INFORMATION
Directions: Please answer all of the following questions by checking
the appropriate response or by providing the necessary information.
1.
What is your sex?
Male
Female
2.
What is your age?
18-25
26-35
36-45
46 and over
3.
Number of children in family:
1
2
3
4 or more
4.
What is your ethnic affiliation?
Afro-American
Caucasian
Puerto Rican
Other (Please specify:
_)
5.
What is your educational training?
0-6 years
7-9 years
10-12 years
Over
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6. How many years have you been employed with Head Start?
0 - 1 year
1
- 2 years
2-4 years
4 or more
7. How much inservice training have you had?
None
0-6 months
6-12 months
12 or more months
APPENDIX D
DEMOGRAPHIC IMPLICATION GRID
Programmatic
Data
Sociological
Phenomena
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DEMOGRAPHIC IMPLICATION GRID
Variables
A
fs’-zs
26-35
36-45
46 and over
Frequency
Group
Percentage
Total
Population
Number of Children:
n
2
3
4 or more
Ethnic Affil iation :
Afro-American
Asian-American
Euro-American
Hispanic-American
Number of Years With
Program:
0 - 1
1 - 2
2 - 4
4 or over
Amount of Inservice
Training :
None
0-6
6 - 12
12 or more months
APPENDIX E
QUESTIONNAIRE
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A SURVEY OF OPINIONS REGARDING BRINGING UP
OF CHILDREN
Instructions: Following is a list of statements regarding what should
or should not be done in the bringing up of children. If'you strongly
agree with a statement as it stands, please draw a line under the words
"Strongly Agree"; if you strongly disagree with the statement, under-
line the words "Strongly Disagree," and so on, for "Agree," "Uncertain "
and "Disagree."
Since this is a survey of opinions, it is desired that you indicate
your own personal opinions regarding these questions, regardless of
whether you think other people might agree or disagree with you. There
are no "right" or "wrong" answers to these statements. This is a study
of personal opinions only. Please fill these forms out independently.
1.
A parent should look after his (or her) young child both at school
and at play.
Strongly Strongly
Agree Agree Uncertain Disagree Disagree
2.
A parent should praise his (or her) child liberally in private.
Strongly Strongly
Agree Agree Uncertain Disagree Disagree
3. If one child in a family is less quick to learn than another, his
parents should spur him on by constantly pointing out the supe-
riority of the other.
Strongly Strongly
Agree Agree Uncertain Disagree Disagree
4. If parents can afford to do so, they should send a child to a
military or boarding school, where he (or she) could obtain the
proper training with the least inconvenience to parents.
Strongly Strongly
Agree Agree Uncertain Disagree Disagree
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5,
Surpris6 pdrties, birthday partiss, and th6 giving of prosonts
to childron aro likoly to spoil thorn, and should bo avoidod.
„
strongly
Agroo Agroo Uncortain Disagroo Disagroo
6.
Paronts should tako thoir childron with thom on trips and vaca-
tions.
Strongly Strongly
Agroo Agroo Uncortain Disagroo Disagroo
7.
Paronts should oncourago thoir childron to bring thoir frionds
homo and should holp thorn to ontortain thoir frionds.
Strongly Strongly
Agroo Agroo Uncortain Disagroo Disagroo
8.
Paronts should, if nocossary, mako almost any sacrificos of thoir
own monoy or comfort in ordor to mako thoir childron happy.
Strongly Strongly
Agroo Agroo Uncortain Disagroo Disagroo
9.
If a throo-yoar-old child tells wild storios which aro obviously
untrue, he should be punished severely for lying.
Strongly Strongly
Agree Agree Uncertain Disagree Disagree
10.
A paront should never "give in" to a child.
Strongly Strongly
Agreo Agree Uncertain Disagree Disagree
11.
A parent should spend as much time as possible with his (or her)
child.
Strongly
Agree Agree Uncertain Disagree
Strongly
Disagroo
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12.
Children should be trained to do things for themselves as early
in life as possible.
Strongly
Agree Agree Uncertain Disagree Disagree
13.
A parent should be perfectly frank with his (or her) child on
the subject of sex.
Strongly Strongly
Agree Agree Uncertain Disagree Disagree
14.
Parents should give children of elementary school age or older
reasons for any requests made of them.
Strongly Strongly
Agree Agree Uncertain Disagree Disagree
15.
If a family is able to afford to do so, the training of the
children should be handled by a servant or a nurse.
Strongly Strongly
Agree Agree Uncertain Disagree Disagree
16.
Children should not be allowed to interfere with the social or
recreational activities of their parents.
Strongly Strongly
Agree Agree Uncertain Disagree Disagree
17.
Children of high school age should earn all of their own spending
money.
Strongly Strongly
Agree Agree Uncertain Disagree Disagree
18.
A child who sucks his thumb often should be made to feel ashamed
of himself.
Strongly
Agree Agree Uncertain Disaqree
Strongly
Disagree
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19.
Parents should praise and make much of their children in the
presence of outsiders.
„
strongly
Agree Agree Uncertain Disagree Disagree
20.
Parents should show their love and affection for their children
outwardly by praise and expressions of affection.
f
Strongly Strongly
Agree Agree Uncertain Disagree Disagree
21.
Whenever a child deserves a scolding, he (or she) should be
scolded then and there, whether strangers are present or not.
Strongly Strongly
Agree Agree Uncertain Disagree Disagree
22.
Parents should discourage their children from asking them inti-
mate questions.
Strongly Strongly
Agree Agree Uncertain Disagree Disagree
23.
Children should not be teased.
Strongly Strongly
Agree Agree Uncertain Disagree Disagree
24.
Young people should obey their parents because they are their
parents
.
Strongly Strongly
Agree Agree Uncertain Disagree Disagree
25.
It is possible to show too much love for a child.
Strongly Strongly
Agree Agree Uncertain Disagree Disagree
/
In each of the following, you are given a statement which can be com-pleted in any one of several ways. Please place a check in front of
whichever of the alternative choices most nearly resembles your own
opinion.26.
In general, a child may be expected to act like an adult at
(a) Seven years of age
(b) Ten years of age
(c) Thirteen years of age
(d) Sixteen years of age
(e) Nineteen years of age
27.
Children should not be given allowances until they are
(a) Seven years of age
(b) Nine years of age
(c) Eleven years of age
(d) Thirteen years of age
(e) Fifteen years of age
(f) Children should not be given allowances at all
(g) Children may be given regular allowances even
before age seven
28.
Children who talk back to their parents should be
. . .
(a) Given a quiet talking to
(b) Told that another such offense would be punished
(c) Severely scolded
(d) Sent to bed without food
(e) Whipped severely
(f) Given a less severe punishment than any
mentioned above
29.
Children who repeatedly disobey their parents should be
. .
.
(a) Given a heart-to-heart or man-to-man talk
(b) Threatened with punishment
(c) Scolded severely
(d) Spanked
(e) Whipped severely
(f) Locked into a closet
(g) Punished more severely than in any of the above
choices
(h) Punished less severely than in any of the above
choices
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Following is a list of statements regarding what should or should not
be done in respect to the control or discipline of children. If you
strongly agree with a statement as it stands, please draw a line under
the words "Strongly Agree"; if you strongly disagree with the state-
ment, underline the words "Strongly Disagree," and so on, for "Agree "
"Uncertain," and "Disagree."
These statements apply to a child of either sex unless they specifi-
cally refer to a child as a boy or a girl. There are no right or wrong
answers to these statements, this is simply a survey of opinions.
Please do not be concerned as to whether other people may agree or dis-
agree with you, and say exactly what you feel. Please fill these forms
out independently.
30.
Violation of household rules should never be overlooked.
Strongly Strongly
Agree Agree Uncertain Disagree Disagree
31.
Parents should help their children with their homework if they
need help.
Strongly Strongly
Agree Agree Uncertain Disagree Disagree
32. Parents should allow their children to make up their own minds
as to what they will be when they grow up without trying to
influence their decisions.
Strongly Strongly
Agree Agree Uncertain Disagree Disagree
33. A child should be encouraged but not required to say "Please"
whenever he makes a request.
Strongly Strongly
Agree Agree Uncertain Disagree Disagree
34. Parents should allow children of less than fifteen years of age
to see only those movies of which they approve.
strongly Strongly
Agree Agree Uncertain Disagree Disagree
V
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35. Children should be trained
parents.
to pay immediate obedience to their
Strongly
Agree Agree Uncertain
Strongly
Disagree Disagree
36.
Parents should insist upon complete obedience from their chil-
dren.
Strongly
Agree Agree Uncertain
Strongly
Disagree Disagree
37.
Children should be expected to obey commands instantly and with-
out question.
Strongly Strongly
Agree Agree Uncertain Disagree Disagree
38.
An older child should be expected to take care of younger
brothers and sisters.
Strongly Strongly
Agree Agree Uncertain Disagree Disagree
39.
Children should be allowed to do as they please.
Strongly Strongly
Agree Agree Uncertain Disagree Disagree
40.
A child should never be forced .to eat anything against his will.
Strongly Strongly
Agree Agree Uncertain Disagree Disagree
41.
A child should never be forced to do a thing he does not wish to
do.
Strongly
Agree Agree Uncertain Disagree
Strongly
Di sagree
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42. The social activities of a boy or girl
be closely supervised by the parents.
of high school age should
Strongly
Agree Agree Uncertain
Strongly
Disagree Disagree
43.
Parents should not dictate to high school students as to when
and how much they should study.
Strongly Strongly
Agree Agree Uncertain Disagree Disagree
44.
Children should be expected to obey commands without being given
reasons for them.
0
Strongly Strongly
Agree Agree Uncertain Disagree Disagree
45.
Whenever a young child fails to come home from school promptly,
his parents should question him as to where he has been.
Strongly Strongly
Agree Agree Uncertain Disagree Disagree
46.
Before a child of high school age goes out of the house, he
should always be required to tell his parents where he is going
and what he is going to do.
Strongly Strongly
Agree Agree Uncertain Disagree Disagree
47. Parents should closely supervi.se all of the after-school activi-
ties of their children of high school age or younger.
Strongly Strongly
Agree Agree Uncertain Disagree Disagree
48. Children of high school age or younger should be allowed to go
only with those friends of whom their parents approve.
Strongly Strongly
Agree Agree Uncertain Disagree Disagree
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49.
A child should be required to say "Please" whenever he makes a
request.
strongly Strongly
Agree Agree Uncertain Disagree Disagree
50.
If a parent threatens a child with punishment, this punishment
should be carried out without exception.
Strongly Strongly
Agree Agree Uncertain Disagree Disagree
51.
If parents refrain from punishing a child, they will spoil him.
Strongly Strongly
Agree Agree Uncertain Disagree Disagree
52.
Parents should watch their young children to see that no harm
comes to them.
Strongly Strongly
Agree Agree Uncertain Disagree Disagree
53.
A young person of high school age should be free to come and go
as he pleases without interference from his parents.
Strongly Strongly
Agree Agree Uncertain Disagree Disagree
54.
A child should never be allowed to contradict or talk back to
his parents.
Strongly Strongly
Agree Agree Uncertain Disagree Disagree
55.
Young children should be allowed to choose their own playmates
without any interference on the part of their parents.
Strongly
Agree Agree Uncertain Disagree
Strongly
Disagree
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56.
A child should be allowed to spend his money or allowances as he
wishes.
Strongly Strongly
Agree Agree Uncertain Disagree Disagree
57.
If a child wants to destroy his own playthings, he should be
allowed to do so.
Strongly Strongly
Agree Agree Uncertain Disagree Disagree
58.
A child's liberty should be restricted in danger situations
only.
Strongly Strongly
Agree Agree Uncertain Disagree Disagree
59.
A parent should always insist that every one of his (or her)
commands be obeyed, even if he realizes after making a command
that it was an unreasonable one.
Strongly Strongly
Agree Agree Uncertain Disagree Disagree
60.
If one parent refuses a child's request, the other parent should
refuse it also.
Strongly Strongly
Agree Agree Uncertain Disagree Disagree
Following you will find thirty-three statements expressing different
attitudes toward the questions of children's rights and liberties.
Put a check mark (vO if you agree with the statement.
Put a cross (X) if you disagree with the statement.
If you cannot decide about a statement, you may mark it with
a question
mark (?). This is not an examination. People differ
in their opinions
about what is right and wrong in this issue.
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61. A young child must be disciplined until he has learned
not to touch those objects in his environment which he
cannot handle without damaging.
62. When a child's wants and those of an adult are in con-
flict, the child should receive more consideration.
63. Parents should feel called upon to give reasons to the
young child for the restrictions imposed only when he is
capable of understanding.
64. A pre-school child should never to allowed to have his own
way.
65. A child who is entangled in a disciplinary problem should
be allowed to explain his point of view.
66. A child should be restricted only when he is infringing
upon the rights of others.
67. Adults should give no suggestions which will influence
the form of a child's play constructs.
68. Play activities should never be supervised.
69. Implicit obedience is always desirable.
70. Leniency in restricting the liberties of a child is better
than too much severity.
71. A child's whims and impulsive desires should never be
humored.
72. Children should be given reasons for the restrictions
placed upon them.
73. It is necessary to teach a child that he cannot always
have his own way.
74. A pre-school child should, from the time he shows any
inclination to do so, be allowed to choose the dress or
suit he is to wear.
75. Children are being allowed too much freedom.
76. The wishes of the child should usually be respected.
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77. I would have the child ask permission before engaging in
activities that are new or strange.
78. A pre-school child should be allowed freedom of action
except in matters pertaining to his health and physical
safety.
79. A child should be forced to obey if he does not do immedi-
ately as he is told.
80. I would place no restriction on the child's activity
except in times of grave danger to himself or others.
81. A child should be given anything he wants to eat.
82. The child should be allowed free choice in the matter of
associates
.
83. Matters of conduct should be decided by the parent and
child together.
84. A child should be required to say "Please" whenever he
makes a request.
85. When a child's wants and those of an adult are in conflict,
the adult should be given the more consideration.
86. Restrictions should not be imposed when they will dis-
courage the child's spontaneous efforts.
87. A child should be taught to obey an adult unquestioningly
.
88. The parent should choose the group with which the child is
to associate, but the child should be allowed free choice
with respect to his companions within the group.
89. A child should obey his parents because they are his
parents.
90. The parent should comply with every demand of the child.
91. A child should be required to obey immediately in matters
pertaining to health and physical routine.
92. Children's activities, when they seem to an adult to be
destructive or wasteful, should be restricted.
93. A child's playthings are not his to do with as he pleases.
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Instructions: Given below are statements on educational ideas and
problems about which we all have beliefs, opinions, and attitudes. We
all think differently about such matters, and this scale is an attempt
to let you express your beliefs and opinions. Respond to each of the
items as follows:
Agree Very Strongly:
Agree Strongly:
Agree:
+3
+2
+1
Disagree Very Strongly:
Disagree Strongly:
Disagree:
-3
-2
-1
For example, if you agree very strongly with a statement, you would
write "+3" on the short line preceding the statement; but if you should
happen to disagree with it, you would put "-1" in front of it. Respond
to each statement as best you can. Go rapidly but carefully. Do not
spend too much time on any one statement; try to respond and then go
on.
The goals of education should be dictated by children's
interests and needs, as well as by the larger demands of his/
her community.
No subject is more important than the personalities of the
students.
Schools of today are neglecting the three R's.
The student-teacher relationship is the relationship between
a child who needs direction, guidance, and control and a
teacher who is an expert supplying direction, guidance and
control
.
Teachers, like university professors, should have academic
freedom--freedom to teach what they think is right and
best.
The backbone of the school curriculum is subject matter;
activities are useful mainly to facilitate the learning of
subject matter.
Teachers should encourage pupils to study and criticize our
own and other economic systems and practices.
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The traditional moral standards of our children should not
just be accepted; they should be examined and tested in
solving the present problems of students.
Learning is experimental; the child should be taught to test
alternatives before accepting any of them.
The curriculum consists of subject matter to be learned and
skills to be acquired.
The true view of education is so arranging learning that the
child gradually builds up a storehouse of knowledge that he
can use in the future.
One of the big difficulties with modern schools is that
discipline is often sacrificed to the interests of children.
The curriculum should contain an orderly arrangement of
subjects that represent the best of our cultural heritage.
Discipline should be governed by long-range interests and
well-established standards.
Education and educational institutions must be sources of new
social ideas; education must be a social program undergoing
continual reconstruction.
Right from the very start (preschool) teachers must teach
the child at his own level and not at the level of the grade
he is in.
Children should be allowed more freedom than they usually
get in the execution of learning activities.
Children need and should have more supervision and discipline
than they usually get.
Learning is essentially a process of increasing one's store
of information about the various fields of knowledge.
In a democracy, teachers should help students understand
not only the meaning of democracy but also the meaning of
the ideologies of other political systems.
APPENDIX F
SELF REPORT SCHEDULE
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PARAPROFESSIONAL TEACHER-AIDE
SELF REPORT SCHEDULE
1. How do you feel about your experience as a teacher-aide in
Head Start?
2. What aspects of teaching have you found rewarding?
3. What aspects of teaching have you found unrewarding?
4. How do you feel about your inservice training experience?
5. Will you describe some of the positive aspects of your training
experience?
6. Will you describe some of the negative aspects of your training
experience?
7. If you had the opportunity to change the training program, what
type of changes would you suggest?
8. Being a parent and a teacher, do you find it difficult at times
to step out of the "role" of parent when working with children
in the class?
9. If yes, please describe those situations.
10. Do you find at times you slip into the role of "teacher" when
interacting with your children at home?
11. If yes, please describe those situations.
12. How do you feel children should be disciplined?
13. Do you feel teachers discipline children differently than
parents?
14. If yes, in what way?
15. Some educators feel children learn when the teacher guides
and
assists them; showing them what to do and when to do it. What
do you think of this method?
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16. Some educators feel children learn on their own, at their own
pace; without the constant help of an adult or teacher How do
you feel about this method?
17. Of the two methods, which do you prefer?
18. If you had the opportunity to set up your classroom with all
the toys, furniture, materials, etc. (including the type of
children you enjoy working with, plus the type of activities
you prefer), what would this classroom be like?
19. What are your feelings about a teacher who insists on having a
class where children work together in large groups; in half-
hour to forty-five minute blocks of time; where the children
move together from one activity to another, where these activi-
ties are directed by a teacher, and where this schedule must be
followed with no variations?
20. Has your experience as a teacher-aide had any effect on your
child rearing practices?
21. If yes, in what area(s)?
22. If no, please explain.
For the next part of the interview, I will read examples of classroom
situations that seem to happen with preschool children most of the
time. I would like for you to respond to the situation by giving me
suggestions as to what you would do. In each of the cases, you are
the teacher in charge so you have the freedom to do whatever you feel
is necessary.
CASE I
It is the fourth week of school and Mary hasn't become involved
with any of the structured activities you set up for the children.
^
She tends to wander around the room quietly observing the other chil-
dren at play. Occasionally, she will go into the housekeeping area
and play with the dolls and tea set; other times you can find her at
the easels. When Mary is not in the housekeeping area or painting at
the easels, she is walking around the room looking at what the other
children are doing.
What would you do in this case?
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CASE II
It is story time; all the children are seated on the rug attentatively
listening as you read one of their favorite stories. Suddenly, Mike
hits Johnny who sat in front of him blocking his view; a fight*starts
.
Although Mike and Johnny did not hurt each other, they certainly dis-*
rupted the story.
How would you handle this situation?
CASE III
You have always encouraged parents to come and volunteer in the class-
room. You were quite pleased when Janie's mother came this morning
and said she could spend the day helping out. At the end of the ses-
sion, Janie's mother informed you that she enjoyed assisting you but
that she doubted whether or not she would ever come again because she
feels the class lacks discipline. Then she proceeded to give you a
bit of advice. She said, "You know, talking and reasoning don't work
with all children—especially the real active, noisy ones." She went
on to say, "Unless you can get the children to behave, to follow
directions, and to do what is expected of them, you cannot be an
effective teacher."
How would you respond to Janie's mother?
CASE IV
It is getting close to the third month in the program and several chil-
dren have shown no interest in working with numbers concepts, the
alphabet, colors, shapes, or even printing their names. Since one of
the goals of Head Start is to help prepare children for kindergarten,
what can you do to help these children?
CASE V
Janis hates to lie down during nap time. Because of this, you worked
out an arrangement with her where she may take a book or a cuddly toy
to her cot. She knows she doesn't have to sleep; just rest quietly.
Today in the middle of rest period when most of the children were
napping, Janis got up, walked to the reading area and picked a book.
Then she sat on' the rug and began to thumb through the pages.
How would you handle this situation?
APPENDIX G
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STRUCTURED CLASSROOM VS. CHILD-GUIDED OPEN -CLASSROOM ENVIRONMENT
138
CO
CO
<x
o
o
to
c
o
Ol
>
I/)
(/>
a>
u
at
o
u
Q,
0)
>
t/>
0)
u
a>
o
u
o.
a>
>
*A
lA
O)
w
o
u
Q.
Q>
>
lA
(A
O)
1.
a>
o
w
o.
o
o;
.
^
U 0)3 E
u cO
l-
m c\j
I I
w >
0) c
^ LU
u
I
.<i>
o
QC
0 s *0
•-4 0 •-4 QJ »—
=> 0 *-4 u ••-
CD a ^4 c -c
1 to QJ C^
oc to sZ —
UJ < SI QJ -CI —J -D H- 00 CJ j QJ 10
< 1 c^ U QJ
UJ Z (-^ D-
D.
o o
a:
< o3 UJo o
LkJ K3O 1S O
— O
ct
UJ i/)0 >
< s
i o
oc o
UJ o£1 C/0O c/)
< <c
UJ -J
h- o
o
UJ
oc
o
oc
00
0
QJ
-0 "O
^ QJ3 &-
z CD 3
z 1 4->U U
QJ 30 f U0 U •*>
10 to
QJ
c
o
•r- U
4-> O)
(O ^
•»- E
f— 3
0)
<t -O
o
E O
<0
u -o
a> c
o «
O)
^ X O (A
4-» o 4-» ^
a> •*-
a>
• X
-* 2j c £ «O «A _
•o -f- « OJ
0) >
0) <A 1-^ *0 C
w a> c3 *3 »0
to a c ^ to
(A IQ U X
•^01 M re 4^ C
•o ^ *»"
iA (A O C
.CCtAU
W O C E o to
o 4-> E 3 •*- «A 0)3i—4-»C»—
•o ^ O »A E
_: OJ o o OJ 3 =
4-)
-o c) a r— ’a
•f- C -3 C O OJ
2 O c u u
Q. fO (C OJ 3
^ tA £ XI 0>
0) a>
QJ U (A
0) 4->
(A 4-> C
fO 4^ O <1>
: C C E
to C0.0 0
•o 3
QJ -O W
lA 4-»
3 E ^
I
U 0)
o> OJ
cc w
a>
>> <
0)
QJ
u
(O
at
c O)
o OJ “O
u i- f—
4-> a>**-
co < S
II It II
ro csj p—
+ + +
>» «
O
>>
c
4-> O3 i~
O) 4->
z
II II
o ro
o
OJ
w
CTi
<D
(A
0) o
u >»
cr>f—
10 *0
tA ^
Q iE
II II
U O u
_
0) .C QJ
. W CO 4^ £
0) o •*- U
_
4-> > C «0
c C C *00
o u W 0) <A 4^
Q. #0 4-> 4-* <A s
O. U C7> C C
QJ O C QJ 0'S
U QJ Q.**- E •*" «r
^ E C C CA -D
QJ 4-> U O QJ
to i~ Q) "Oi lA QJ C7>*^
O •*-—> C 3£ C W o>
O 4-> S QJ £ I
<A •—' *0 O U
_ 5 0) s^ O
^ O U E O ££ . 3 O *»> U
O <A O to
QJ U ^ Q^
QJ C 3 IA U 4J
QJ ^ 0> U lA (O S
QJ ^ f- 4J «0 iA
U « IA CA ^ iA *0
ath~ IA I O QJ ^
QJ <0 U i u u
•n (A QJ C Q> O
IA £ QJ C >
QJ ^ « U O- «
5 ID O IA H-
Qj : ID
4^ 4^ 2 IA
O • C S S 4-* •
ID •‘-1-^ C iAQ.S ^ QJ 4->
Oj c -r- •‘0) “O cCQJO-O'O
•v-Ef-QJ*^i^OE
^ 3C Q.C
^OW*^0>OiAO
O W 10 3 I QJ UU •»- Q- O'^ IA U f-
u > I *— C >idcqjs-*^QJ^^QJ^QJ-CEWQJ
TJ -C O ^
4) E u = -o ^N O f <0 * =
iDiAJCs ^ P ^C <A 2 O
r—O4)<0 4)Cr—
4) O I- ^
tl O 4-> 4J =
4) -O D. > W §5c3<o-*->ca»o
(O O 14- C ° PU 4> 4) L.
<£uiai«n-D-*->-c:w
•o 4-> C C •t-' >«
4) o QJ c o a; *0
^^^4)Q.E<J’'—(AlAiAO
ID QJ C QJ l/> 0^ 'h-E*OO^QJ^^
C- c Q. IA O. QJ
Q) ID IA JC iA X o.
tA C QJ O 10 QJ o
C •f- * U s
O -C IA £ f— "O
^ o Qj^ ^rr4J lo w u ^ 2 ^(AQJO*^OUOw
qj 4^U^^Q^^^3 lA 5 > *0
g. 5. QJ o
ID 0) O QJ ^ C 3
.^^4->ucoa'
3 3 4J 0> lO E I
O u QJ QJ
4^ . u U QJ •’-
aJ u QJ o> QJ -7: ^j= 10 • aJ
-R -5i— o.*'- "O •«-* 5 I® -
APPENDIX I
SELF REPORT DATA ANALYSIS SHEET
01
2
3
4
5
6
7
8
9
10
11
12
13
14
15
16
17
18
19
20
21
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Number of Responses
Negative Attitudes toward questionnaire
Feelings about teaching
Negative experience
Positive
Positive
Rewarding
Unrewarding
Scale of satisfaction w. aspects of training
(much sat. +3 +2 +1 0 -1 -2 -3)
No_ descriptions of aspects
No^ descriptions of aspects
Positive
Negative
No^ of changes
Scale of difficulty -3 -2 -1 0 +1 +2 +3 easiness
No_ of descriptions
Scale of difficulty -3 -2 -1 0 +1 +2 +3 easiness
No_ of descriptions
No of non-authoritarian No of authoritarian
Scale of difference or similarity
very different -3 -2 -1 0 +1 +2 +3 very similar
No of descriptions Similar
Scale of agree +3 +2 +1 0 -1 -2 -3
Scale of agree +3 +2 +1' 0 -1 -2 -3
Prefer open +3 +2 +1 0 -1 -2 -3
Like H.S. +3 +2 +1 0 -1 -2 -3
Agree +3 +2 +1 0 -1 -2 -3
H.S. diff. in CRP 1 = Yes
No of descriptions
Different
Disagree
Disagree
Closed
Unlike H.S
Disagree
0 = No
TEST SCORES SCALES:
Itkin I Total
Itkin II Total
Koch III Total
K&K IV Total
APPENDIX J
SELF REPORT CASES I-VII DATA ANALYSIS SHEET
CASE
I
-VI
I
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Non-Authoritarian
Authoritarian
§
Child-Directed
1
Teacher-Directed
1
<NI ro un
1^’


